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KS3 – Year 7 Year Plan 
Intent 
Aims: 

 

- Have a wide variety of linguistic and literature-based experiences that allow them to love and/or appreciate the artistry in the 

English language, including both fiction and non-fiction.  

- All of our KS4 skills/AOs will be embedded and practised throughout, to best prepare students for the challenge of GCSE level 

work and beyond.  

- Explore a variety of canon and non-canon texts and writers that inform their knowledge of English for study at GCSE and beyond 

- Write confidently and competently in a variety of forms, including both fiction and non-fiction.  

- Read fluently and with accuracy, even in the face of challenging texts 

- Speak and listen with confidence and respect, always ensuring a high level of accuracy.  

- Be able to utilise a broad and varied vocabulary that can open doors for students in later life.  

Academy values: 

 

We will study texts with an inherent level of challenge – that are either archaic, nonlinear, narrated with complexity, contain complex 

plots, are resistant to decoding on first glance, or are non-fiction – so that we can raise the level of aspiration for our students.  

 

We will ensure all ability ranges are supported in accessing a high level of challenge, rather than oversimplifying or reducing content to a 

lower level.  

 

We will create positive learning environments that ensure all students are respected and encouraged to share thoughts, views and 

opinions in a positive way. 

Units of Study:  All of our units will be planned to take 10 Weeks, rather than running to half terms, as this will allow us to plan more effectively and efficiently, considering texts in depth.   

Unit 1) Gothic Monsters Unit 2) Love and Other Poisons Unit 3) Villains Unit 4) Crime  

Unit/Topic 1 

Content: 

Frankenstein Classic Starts Version, extracts from original text, 

historical articles, Greek Myth of Prometheus, pre19th century 

articles, and ideas about Gothic motifs from the British Library. 

Descriptive writing prompted by gothic settings and sublime 

nature. 

Literature, GCSE Style Question /30 + /4 

NC Content: 
1st Whole Text Study – Frankenstein 

1st Genre Focus – Gothic 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Authorial Intent; Specific Question Approaches at a 

fundamental level; Writing Strategies.  

 

Specifically: Gothic Genre; The Novel and structure, but also 

Character Creation and Development.  

Powerful 

Knowledge:  

Traits and themes of gothic/ romantic 

texts  

Awareness of classic text 

Framed narratives 

Unit/Topic 2 

Content: 

Original extracts from ‘Romeo and Juliet’, Pre 19th century 

articles, modern/contemporary non-fiction articles, Greek and 

Babylonian Myths including Cupid, Pyramus and Thisbe. English 

folklore, British Library extracts and links to theatre ‘West Side 

Story’. 

Literature, GCSE Style Question /30 + /4 

NC Content: 
1st Shakespearean Play 

2nd Whole Text Study – Romeo and Juliet 

2nd Genre Focus - Tragedy 

Key Concepts: 
Broadly: Analysis of Language and Dramatic techniques and 

features of dramatic texts including act structure. 

Powerful 

Knowledge:  
Shakespeare’s England 

Shakespearean Tragedy 



                                                  
 

Reading for Meaning; Inference; Summary;  

Writing for Purpose: personal opinion, critical and Authorial 

Intent; Specific Question Approaches: PEEZL and To What 

Extent.  

Specifically: Playscript and Performance; Character Creation 

and Development. Elizabethan context. 

Patriarchy and gender roles 

Conventions of theatre 

Mythology of love 

New Vocabulary 

Unit/Topic 3 

Content: 

Extracts from a range of fiction and non-fiction extracts showing 

villains and how writers portray them. Students will write from the 

perspective of at least one villain, as an extended writing 

piece- potentially a monologue. There will also be construction 

of their own villains through descriptive writing. An analysis of 

modern-day villains in the media. 

Language, Paper 2 Style:  Section A (Reading) /40 

NC Content: 
1st Extracts Study 

1st Conventions Focus - Character 

 

Key Concepts: 

Broadly: Analysis and Language. Reading for Meaning; 

Inference; Summary; Persuasive writing and rhetoric; 

Comparison; Critique; Authorial Intent; Specific Question 

Approaches at a fundamental level; Writing Strategies.  

 

Specifically: Character Creation and Development;   

Powerful 

Knowledge:  

Character stereotypes –heroes and villains 

(pro/antagonist)  

Seven Basic Plots 

Unit/Topic 4 

Content: 

Students will study the genre of crime through literary texts from 

the Canon including: ‘Jekyll and Hyde’, ‘The Hound of the 

Baskervilles’. Comparisons with modern crime fiction and  non-

fiction transactional writing such as reports and letters. 

Language, Paper 2 Style:  Section A (Reading) /40 

NC Content: 
3rd Genre Focus - Crime 

2nd Extracts Study 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches: PEEZL, 

WWW, SEWSEW and writing strategies: drop, zoom, shift, end. 

 

Specifically: Crime Genre and how it has developed. Detective 

Fiction traits. 

Powerful 

Knowledge:  

Traits and themes of crime texts 

Awareness of classic canon texts 

Manichaeism 

Magic Realism 

Duality 

Implementation 

Progression from KS2: 

Fundamental literacy (though we have the scope for a Phonics intervention if required).  

Grammatical structures  

Morphology and Etymology, inference skills, information retrieval, knowledge of a range of reading including poetry, plays, short stories, 

myths, legends and literary heritage extracts, fiction and non-fiction texts, Recognition of themes across texts such as loss and heroism. 

The KS3 co-ordinator will be tasked with mapping out the English curriculum at our key feeder schools to ensure we are delivering suitable 

provision. 

Progression to Year 8: 

Specific Question Approaches – how to attack particular question types using PEEZL, SQILSQIS, SEWSEW, WWW and PEACEAL at a 

‘simple’ level, ready to build to ‘some’ detail in Year 8. Skills spiral. Students can use their knowledge of whole text structure in Year 8, 

and…  

Authorial Intent – texts are created for purposes.  



                                                  
 

Spaced Interleaving: 

 

Skills will consistently be reapplied across units and in different contexts – the Specific Question Approach will be regularly revisited 

throughout KS3.  

The 5 a day recall will encourage recall of previous topics that have been spaced out. The thematic approach to KS3 units allows cross 

over of types of character, context, conventions of specific genres such as the theme of loss in Romeo and Juliet in Year 7 and how 

Shakespeare uses pathos would transpire into war poetry in Year 8. 

Student Needs: 

SEND: 

Simplified version of Frankenstein for whole class 

reading (at a substantially lower reading age). 

Simplified versions of Romeo and Juliet 

available; all will have margin notes to allow 

decoding.  

We have planned an intervention system to 

support students who struggle with core 

concepts and skills.  

We have a skills spiral across school years to 

iterate and develop key skills over time.  

Context 

Our Year 7 is both engaging and 

challenging, offering a marked difference 

to the experiences our students may have 

had in English at Key Stage 2. We feature 

classic, canon texts first with an intention to 

show the power of the English language at 

its finest, and so that they can engage with 

these complex ideas from the beginning of 

their journey in English at Amington.  

LPA: 

All of our units place the explicit teaching of 

vocabulary at the start of every session to 

encourage word richness in student work in 

order to close the vocabulary gap 

The skills spiral allows progression in skills in 

chunked steps. The Unit Books take a lot of the 

pressure of copying down away so that students 

can focus on knowledge and progress and 

close the gap. 

HPA: 

High level of thematic challenge  

Exposure to Classic texts early (with 

appropriate supports) to set high level of 

challenge for all.  

All units will contain a variety of challenging 

tasks in the ‘Stretch’ sections of the 

Knowledge Book for each unit. These may 

include prompts, questions, tasks, 

suggestions for further reading or promotion 

of the engagement with critical theory.  

HPA- extended reading list in the 

knowledge book, study of allegories that 

can be tied to other PoS, in R&J students will 

be challenged further by studying meter 

and in the Villains unit, students will be 

exposed to additional monologues from 

Richard III and King Lear to study as 

extension tasks that are more challenging. 

Extracurricular: 

 

- Potential Frankenstein Theatre Show 

- Potential R&J Theatre Show or Live Action Workshop 

- Potential visit to BBC Birmingham  

- Potential visit to Nottingham Justice Museum 

Literacy/Numeracy: 
Vocab (tier 

2/3): 

Taught every session: 

Byronic Hero, Sublime, Gothic, Ennui, 

Physiognomy, Prognosticate, Tragedy, 

Protagonist, Stagecraft, Patriarchy, 

conjuration, effeminate, inauspicious, 

Antagonist, Protagonist, Characterisation, 

Reading: 

Pre and Post 19th century extracts, 

poetry, articles from the British Library 

and newspapers, Greek Mythology, 

non-fiction texts and a range of genre: 

gothic, crime, tragedy. 

https://www.shakespearesglobe.com/learn/secondary-schools/


                                                  
 

Menace, Machiavellian, Disorder, 

ratiocination, apparition. 

Regular opportunities for group reading 

of set texts, independent reading of 

texts as homework and instruction on 

set texts for Amington Reading 

Curriculum sessions. We will use a 

combination of Alex Quigley’s Whole 

Class Reading Approaches in support 

of this.  

Writing: 

Writing using the conventions of sonnets, 

soliloquys and extended writing to draw 

comparisons between Feminine and 

masculine characters and also to write 

empathetically as Romeo or Juliet. Writing 

from the perspective of at least one villain, 

as an extended writing piece- potentially a 

monologue. Students will write a diary entry 

conveying the fear of the maid in ‘Jekyll 

and Hyde’ and they will also use Pobble 

365 visual stimulus to construct store 

openings in atmospheric environments, 

mirroring those they have seen in ‘The 

Hound of the Baskervilles’. 

Numeracy: 

Sequencing the plot of Frankenstein 

and understanding how dates and 

time are used as a structural device. 

Understanding the counting of syllables 

in a Shakespearean sonnet and 

understanding meter including iambic 

pentameter including the rhythm of 

iambs. Reasoning including identifying 

structures, logical thinking and 

searching for patterns across texts, 

some non-fiction texts might include 

graphs, charts, data and numerical 

vocabulary Creating a timeline of 

crime fiction to understand how the 

genre has developed chronologically 

over time. 

Practice: 

 
Mass: 

Literature, GCSE Style Question /30 + /4 

Literature, GCSE Style Question /30 + /4 

Language, Paper 1 Style:  Section A 

(Reading) /40 

Language, Paper 2 Style:  Section A 

(Reading) /40 

Distributed: 
‘Five A Day’ recall activities in each session. 

Use of the skills spiral frequently throughout 

key stage 3. 

KS3 – Year 8 Year Plan 
Intent 
Aims: 

 

- Have a wide variety of linguistic and literature-based experiences that allow them to love and/or appreciate the artistry in the 

English language, including both fiction and non-fiction.  

- All of our KS4 skills/AOs will be embedded and practised throughout, to best prepare students for the challenge of GCSE level 

work and beyond.  

- Explore a variety of canon and non-canon texts and writers that inform their knowledge of English for study at GCSE and beyond 

- Write confidently and competently in a variety of forms, including both fiction and non-fiction.  

- Read fluently and with accuracy, even in the face of challenging texts 



                                                  
 

- Speak and listen with confidence and respect, always ensuring a high level of accuracy.  

- Be able to utilise a broad and varied vocabulary that can open doors for students in later life. 

Academy values: 

 

We will study texts with an inherent level of challenge – that are either archaic, nonlinear, narrated with complexity, contain complex 

plots, are resistant to decoding on first glance, or are non-fiction – so that we can raise the level of aspiration for our students.  

 

We will ensure all ability ranges are supported in accessing a high level of challenge, rather than oversimplifying or reducing content to a 

lower level.  

 

We will create positive learning environments that ensure all students are respected and encouraged to share thoughts, views and 

opinions in a positive way. 

Units of Study: 

Unit 1: Companionship  Unit 2: War  Unit 3: ‘Lord of the Flies’  Unit 4: ‘The World Around Us’ 

Unit/Topic 1 

Content: 

Reading and exploring Steinbeck’s novella ‘Of Mice and Men’. 

Students will explore the character, theme, plot, the five act 

structure, understanding of inter-war USA, cyclical narratives 

and conveying attitudes and perspectives. 

 

Literature, GCSE Style Question /30 + /4 

NC Content: 
3rd Whole Text Study – Of Mice and Men  

1st World Literature Text - USA 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at a 

competent level; Writing Strategies. 

 

Specifically: Themes relating to ‘Companionship and the 

American Dream’, the novella and structure and also analysis 

of character, theme and plot.  

Powerful 

Knowledge:  

Context of inter-war USA 

Cyclical narratives  

‘Others’  

Hierarchy in society  

Unit/Topic 2 

Content: 

Exploring a broad range of poetry, prose and non-fiction 

texts/extracts. Students will develop an understanding of writers 

and poets perspectives, decoding poetry, analyses contrasting 

attitudes about war and on developing Language Paper 1 

writing skills.  

 

Language, Paper 1 Style:  Section B (Writing) /40 

NC Content: 
4th Genre Focus - War 

3rd Extract Study 

 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at a 

competent level; Writing Strategies. 

 

Specifically: War and Conflict Genre, analysis of language and 

structure, creative writing and context for war and conflict.  

Powerful 

Knowledge:  

Contextual information on poets, writers, 

etc  

Decoding poetry and dense writing  

Contrasting attitudes to war 

 

Unit/Topic 3 Content: 
Read and explore Golding’s ‘Lord of the Flies’. Students will 

develop a contextual understanding of the world war, NC Content: 
4th Whole Text Study – Lord of the Flies 

5th Genre Focus - Dystopia 



                                                  
 

dystopian and utopian fiction, analyzing of an adventure novel 

and exploring character, theme and plot. 

 

Literature, GCSE Style Question /30 + /4 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at a 

competent level; Writing Strategies. 

 

Specifically: Adventure Genre, focus on language analysis, 

dystopian novels/conventions and developing an 

understanding of contextual influences on the novel. 

Powerful 

Knowledge:  

Context of Cold War texts 

Dystopian and Utopian writing  

Classic canon  

Aptronyms 

Adventure and allegorical Novels 

Unit/Topic 4 

Content: 

Students will predominantly explore non-fiction writing from 

around the world (including travel writing) with a focus on 

writing to inform and advise. Students will develop persuasive 

techniques that will enable them to produce extended pieces 

of writing such as travel style blogs. 

 

Language, Paper 2 Style:  Section B (Writing) /40 

NC Content: 

4th Extract Study 

2nd World Literature Texts – Global 

2nd Conventions Study 

Non-Fiction Writing 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at a 

competent level; Writing Strategies. 

 

Specifically: Non-fiction texts/extracts, language analysis/text 

comparisons, develop an understanding of global writings, 

inferring from a range of diverse global writers and analysing 

language and structure in non-fiction texts.  

Powerful 

Knowledge:  

 

Diverse voices and writer’s influences 

Global contexts to writing  

 

 

Unit/Topic 5 

Content: 

Reading and exploring Steinbeck’s novella ‘Of Mice and Men’. 

Students will explore the character, theme, plot, the five act 

structure, understanding of inter-war USA, cyclical narratives 

and conveying attitudes and perspectives. 

 

Literature, GCSE Style Question /30 + /4 

NC Content: 
3rd Whole Text Study – Of Mice and Men  

1st World Literature Text - USA 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at a 

competent level; Writing Strategies. 

 

Specifically: Themes relating to ‘Companionship and the 

American Dream’, the novella and structure and also analysis 

of character, theme and plot.  

Powerful 

Knowledge:  

Context of inter-war USA 

Cyclical narratives  

‘Others’  

Hierarchy in society  

Implementation 



                                                  
 

Progression from Year 7: 
Students should be able to attack particular question types using PEEZL, SQILSQIS, SEWSEW, WWW and PEACEAL at a ‘clear’ level, 

developing from ‘some’ level which students should have been working at from the end of year 7.  

Authorial Intent – texts are created for purposes. 

Progression to Year 9: 

Increasingly Connected Contexts and Themes – Literature as a connected web of ideas. 

 

Specific Question Approaches – increasingly complex year-on-year.  

 

Texts as a vehicle for change or an allegory. 

Spaced Interleaving: 

 

Skills will consistently be reapplied across units and in different contexts – the Specific Question Approach will be regularly revisited 

throughout KS3 schemes of work. 

 

The 5 a day recall will encourage recall of previous topics that have been spaced out. The thematic approach to KS3 units allows cross 

over of types of character, context, conventions of specific genres such as the theme of prejudice which appears in ‘Of Mice and Men’ 

in year 8, but also in the ‘Blood Brothers’ scheme of work in year 9.  

Student Needs: 

SEND: 

Visual versions of fiction texts available and the 

unit books have a timeline for key characters 

and events at the front. We have planned an 

intervention system to support students who 

struggle with core concepts and skills.  

We have a skills spiral across school years to 

iterate and develop key skills over time. 

Context 

Our Year 8 offers an increased level of 

difficulty to begin the process of preparing 

students for Key Stage 4 – students will study 

challenging, canon texts in a high level of 

detail, and will begin to understand some of 

the complex themes and topics that are 

explored in Language – which may 

challenge out students to think about their 

personal relationships in a way that they 

hadn’t before.  

We will liaise with the head of PSHE where 

appropriate to ensure our coverage of 

larger issues (e.g. racism and bullying) is 

suitable and appropriate, and delivered in 

an appropriate way by all staff in the 

department). 

LPA: 

All of our units place the explicit teaching of 

vocabulary at the start of every session to 

encourage word richness in student work in 

order to close the vocabulary gap 

The skills spiral allows progression in skills in 

chunked steps. The Unit Books take a lot of the 

pressure of copying down away so that students 

can focus on knowledge and progress and 

close the gap. 

HPA: 

High level of thematic challenge  

Exposure to Classic texts early (with 

appropriate supports) to set high level of 

challenge for all.  

All units will contain a variety of challenging 

tasks in the ‘Stretch’ sections of the 

Knowledge Book for each unit. These may 

include prompts, questions, tasks, 

suggestions for further reading or promotion 

of the engagement with critical theory.  

HPA- extended reading list in the 

knowledge book, study of extended 

metaphors that can be tied to other PoS, in 

the Savagery vs Civilisation SoW students will 



                                                  
 

be challenged further by applying their 

understanding of extended metaphors from 

the War Scheme and analysing the 

significance of the island. 

 

The War unit will make comparisons 

between criticism of war and jingoistic 

attitudes, and in the Lord of the Flies 

scheme, HPA will undertake an extension 

unit on Coral Island and understand how 

Golding manipulated the novel by 

Ballantyne to produce Lord of the Flies. 

 

Additionally, in students will be exposed to 

challenging Shakespearean extracts from 

Richard III and Henry V. 

Extracurricular: 

 

Potential ‘Of Mice and Men’ theatre show 

Potential Staffordshire Regiment Museum Visit 

Potential WW1 Battlefields visit 

Potential Veteran visit 

Potential ‘LOTF’ theatre production. 

Author visit. 

Literacy/Numeracy: 

Vocab (tier 

2/3): 

Prejudice, Ostracised, Visceral, Patriotism, 

Barbarism, Societal, Exploration, Indifference, 

Wanderlust. 
Reading: 

Regular opportunities for group reading of 

set texts, independent reading of texts as 

homework and instruction on set texts for 

Amington Reading Curriculum sessions. We 

will use a combination of Alex Quigley’s 

Whole Class Reading Approaches in 

support of this. 

Writing: 

Regular scope for extended writing, either for 

analytical (etc) purposes, or as part of creative 

writing, thematically linked to each unit. 

 

Write newspaper reports to suit the reporting 

style of 1920s America and reflect the dustbowl 

context, write Candy’s additional diary entry 

and use foreshadowing and description to 

convey a setting like Steinbeck does. 

 

Specifically, students will describe the horrors of 

war using visual stimulus in the style of Lang 

paper1 section B, they will also write a speech 

of a jingoistic or critical style towards war. 

 

Numeracy: 

In the ‘Companionship and the American 

Dream’ SoW, students will develop 

reasoning skills including identifying 

structures, logical thinking and searching for 

patterns across texts, some non-fiction texts 

might include graphs, charts, data and 

numerical vocabulary. 

 

In the ‘War and Conflict’ SoW students will 

draw a timeline of changing attitudes 

towards WW1, understanding the distance 

between continents where different wars 

are explored and the impact of this. 

 



                                                  
 

In this unit, specifically pupils write their own 

newspaper reports about being stranded, a 

speech persuading the class to promote them 

to the group leader and their own descriptions 

of the island too. 

 

Predominantly non-fiction travel writing and 

guides will be produced with the purpose of 

informing and advising. The use of persuasive 

techniques in travel writing will be demonstrated 

and how to write travel blog style pieces. 

In the ‘Savagery vs Civilisation’ Sow the 

students will learn how to use statistics, dates 

and fact vs opinion to bias a newspaper 

report. 

 

Finally, in the ‘World Around Us’ Sow, 

students will work out the distance between 

locations explored throughout the scheme 

as they ‘travel across the continents’ and 

an understanding of the time it takes to 

travel. 

Practice: 

 
Mass: 

Language, Paper 1 Style:  Section B (Writing) /40 

 

Literature, GCSE Style Question /30 + /4 

 

Language, Paper 2 Style:  Section B (Writing) /40 

Distributed: 
‘Five A Day’ recall activities in each session. 

Use of the skills spiral frequently throughout 

key stage 3. 

KS3 – Year 9 Year Plan 
Intent 
Aims: 

 

- Have a wide variety of linguistic and literature-based experiences that allow them to love and/or appreciate the artistry in the 

English language, including both fiction and non-fiction.  

- All of our KS4 skills/AOs will be embedded and practised throughout, to best prepare students for the challenge of GCSE level 

work and beyond.  

- Explore a variety of canon and non-canon texts and writers that inform their knowledge of English for study at GCSE and beyond 

- Write confidently and competently in a variety of forms, including both fiction and non-fiction.  

- Read fluently and with accuracy, even in the face of challenging texts 

- Speak and listen with confidence and respect, always ensuring a high level of accuracy.  

- Be able to utilise a broad and varied vocabulary that can open doors for students in later life. 

Academy values: 

 

We will study texts with an inherent level of challenge – that are either archaic, nonlinear, narrated with complexity, contain complex 

plots, are resistant to decoding on first glance, or are non-fiction – so that we can raise the level of aspiration for our students.  

 

We will ensure all ability ranges are supported in accessing a high level of challenge, rather than oversimplifying or reducing content to a 

lower level.  

 

We will create positive learning environments that ensure all students are respected and encouraged to share thoughts, views and 

opinions in a positive way.  

Units of Study: 

Unit 1: Nature vs Nurture Unit 2: Voices Unit 3: The Tragedy Unit 4: Here and Now 

Unit/Topic 1 Content: 

Blood Brothers play, analysis of a cyclical narrative and 

foreshadowing. Inference: Understanding the divide between 

the rich and the poor. Develop contextual understanding of 

Post War Britain. 

NC Content: 

Blood Brothers play, analysis of a cyclical 

narrative and foreshadowing. Inference: 

Understanding the divide between the 

rich and the poor. Develop contextual 

understanding of Post War Britain. 



                                                  
 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at an 

increasingly detailed level; Writing Strategies.  

 

Specifically: Literature - Contemporary play; Blood Brothers, 

Contextual analysis, GCSE Style question 30 + 4 

Powerful 

Knowledge:  

Broadly: Analysis and Language and 

Structure; Reading for Meaning; 

Inference; Summary; Writing for Purpose; 

Comparison; Critique; Authorial Intent; 

Specific Question Approaches at an 

increasingly detailed level; Writing 

Strategies.  

 

Specifically: Literature - Contemporary 

play; Blood Brothers, Contextual analysis, 

GCSE Style question 30 + 4 

Unit/Topic 2 

Content: 

Language paper 1: Section A and B (reading and writing) 

PEEZL, SEWSEW, WWW, PWI. Analysis of language and structure 

in short stories. Developing contextual understanding of Global 

writings. Crafting language when writing creatively.  

NC Content: 

Language paper 1: Section A and B 

(reading and writing) PEEZL, SEWSEW, 

WWW, PWI. Analysis of language and 

structure in short stories. Developing 

contextual understanding of Global 

writings. Crafting language when writing 

creatively.  

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at an 

increasingly detailed level; Writing Strategies.  

 

Specifically: Inequality; Societal Issues; Authority; Political 

Statements; LGBTQ+; Women in Literature; Race in Literature; 

Current Events and their Representation in the Media. Two 

assessments Section A and B of Language paper 1 – 80. 

Powerful 

Knowledge:  

Broadly: Analysis and Language and 

Structure; Reading for Meaning; 

Inference; Summary; Writing for Purpose; 

Comparison; Critique; Authorial Intent; 

Specific Question Approaches at an 

increasingly detailed level; Writing 

Strategies.  

 

Specifically: Inequality; Societal Issues; 

Authority; Political Statements; LGBTQ+; 

Women in Literature; Race in Literature; 

Current Events and their Representation in 

the Media. Two assessments Section A 

and B of Language paper 1 – 80. 

Unit/Topic 3 

Content: 

Blood Brothers play, analysis of a cyclical narrative and 

foreshadowing. Inference: Understanding the divide between 

the rich and the poor. Develop contextual understanding of 

Post War Britain. 

NC Content: 

Blood Brothers play, analysis of a cyclical 

narrative and foreshadowing. Inference: 

Understanding the divide between the 

rich and the poor. Develop contextual 

understanding of Post War Britain. 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at an 

increasingly detailed level; Writing Strategies.  

 

Specifically: Literature - Contemporary play; Blood Brothers, 

Contextual analysis, GCSE Style question 30 + 4 

Powerful 

Knowledge:  

Broadly: Analysis and Language and 

Structure; Reading for Meaning; 

Inference; Summary; Writing for Purpose; 

Comparison; Critique; Authorial Intent; 

Specific Question Approaches at an 

increasingly detailed level; Writing 

Strategies.  



                                                  
 

 

Specifically: Literature - Contemporary 

play; Blood Brothers, Contextual analysis, 

GCSE Style question 30 + 4 

Unit/Topic 4 

Content: 

Language paper 1: Section A and B (reading and writing) 

PEEZL, SEWSEW, WWW, PWI. Analysis of language and structure 

in short stories. Developing contextual understanding of Global 

writings. Crafting language when writing creatively.  

NC Content: 

Language paper 1: Section A and B 

(reading and writing) PEEZL, SEWSEW, 

WWW, PWI. Analysis of language and 

structure in short stories. Developing 

contextual understanding of Global 

writings. Crafting language when writing 

creatively.  

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at an 

increasingly detailed level; Writing Strategies.  

 

Specifically: Inequality; Societal Issues; Authority; Political 

Statements; LGBTQ+; Women in Literature; Race in Literature; 

Current Events and their Representation in the Media. Two 

assessments Section A and B of Language paper 1 – 80. 

Powerful 

Knowledge:  

Broadly: Analysis and Language and 

Structure; Reading for Meaning; 

Inference; Summary; Writing for Purpose; 

Comparison; Critique; Authorial Intent; 

Specific Question Approaches at an 

increasingly detailed level; Writing 

Strategies.  

 

Specifically: Inequality; Societal Issues; 

Authority; Political Statements; LGBTQ+; 

Women in Literature; Race in Literature; 

Current Events and their Representation in 

the Media. Two assessments Section A 

and B of Language paper 1 – 80. 

Implementation 

Progression from Year 8  
Blood Brothers play, analysis of a cyclical narrative and foreshadowing. Inference: Understanding the divide between the rich and the 

poor. Develop contextual understanding of Post War Britain. 

Progression to Year 10: 

Broadly: Analysis and Language and Structure; Reading for Meaning; Inference; Summary; Writing for Purpose; Comparison; Critique; 

Authorial Intent; Specific Question Approaches at an increasingly detailed level; Writing Strategies.  

 

Specifically: Literature - Contemporary play; Blood Brothers, Contextual analysis, GCSE Style question 30 + 4 

Spaced Interleaving: 

 
Language paper 1: Section A and B (reading and writing) PEEZL, SEWSEW, WWW, PWI. Analysis of language and structure in short stories. 

Developing contextual understanding of Global writings. Crafting language when writing creatively.  

Student Needs: SEND: 

All lesson resources contained within one easily 

differentiated PowerPoint file and a Knowledge 

Book that will be adaptable and printable, 

based upon the work of Oliver Caviglioli – also 

providing one centralised bank of resourcing for 

sessions, supporting organisation. 

Our consistency of approach for all teachers will 

ensure quality first teaching can be universally 

applied across different classes and different 

Context 

All lesson resources contained within one 

easily differentiated PowerPoint file and a 

Knowledge Book that will be adaptable 

and printable, based upon the work of 

Oliver Caviglioli – also providing one 

centralised bank of resourcing for sessions, 

supporting organisation. 

Our consistency of approach for all 

teachers will ensure quality first teaching 



                                                  
 

staff members – with staff members able to 

differentiate their approaches according to the 

needs of their group.  

Othello will contain extensive margin notes 

(etc.) to support decoding.  

We have planned an intervention system to 

support students who struggle with core 

concepts and skills.  

We have a skills spiral across school years to 

iterate and develop key skills over time.  

Unit books that students are provided with 

means that there is less copying from the board.  

can be universally applied across different 

classes and different staff members – with 

staff members able to differentiate their 

approaches according to the needs of their 

group.  

Othello will contain extensive margin notes 

(etc.) to support decoding.  

We have planned an intervention system to 

support students who struggle with core 

concepts and skills.  

We have a skills spiral across school years to 

iterate and develop key skills over time.  

Unit books that students are provided with 

means that there is less copying from the 

board.  

LPA: 

All of our units place the explicit teaching of 

vocabulary at the start of every session to 

encourage word richness in student work in 

order to close the vocabulary gap.  

High level of thematic challenge  

Exposure to Classic texts early (with appropriate 

supports) to set high level of challenge for all. 

All units will contain a variety of challenging 

tasks in the ‘Stretch’ sections of the Knowledge 

Book for each unit. These may include prompts, 

questions, tasks, suggestions for further reading 

or promotion of the engagement with critical 

theory. 

HPA: 

All of our units place the explicit teaching of 

vocabulary at the start of every session to 

encourage word richness in student work in 

order to close the vocabulary gap.  

High level of thematic challenge  

Exposure to Classic texts early (with 

appropriate supports) to set high level of 

challenge for all. 

All units will contain a variety of challenging 

tasks in the ‘Stretch’ sections of the 

Knowledge Book for each unit. These may 

include prompts, questions, tasks, 

suggestions for further reading or promotion 

of the engagement with critical theory. 

Extracurricular: 

 

Potential Blood Brothers Theatre Show  

Potential speakers brought in for workshops 

Potential Othello Theatre Show or Live Action Workshop 
Potential BBC Birmingham/ Newspaper visit 

Literacy/Numeracy: 

Vocab (tier 

2/3): 

Segregation 

Cultural  

Sanctimonious  

Prejudice  

Objectivity 

Reading: 

Regular opportunities for group reading of 

set texts, independent reading of texts as 

homework and instruction on set texts for 

Amington Reading Curriculum sessions. 

Writing: 

Comparisons of the two families and their lives, 

a monologue from the perspective of Mrs 

Johnstone. Students will write a debate about 

the civil rights movement, descriptive writing 

based on the suffragettes and empathic writing 

as Ruby Bridges and other voices. Regular 

Numeracy: 

Understanding graphs and statistics about 

unemployment in Liverpool and the effects 

on society. Use of Venn diagrams to 

compare Mickey and Edward’s lives. A 

timeline for the suffragette movement, Venn 

diagram for structural devices showing 

https://www.shakespearesglobe.com/learn/secondary-schools/


                                                  
 

scope for extended writing, either for analytical 

(etc) purposes, or as part of creative writing, 

thematically linked to each unit.  Students will 

write from the perspective of Desdemona, write 

their own soliloquy as Iago and write a speech 

about honesty and deceit. Regular scope for 

extended writing, either for analytical (etc) 

purposes, or as part of creative writing, 

thematically linked to each unit. Non-Fiction 

writing about current affairs such as a 

newspaper report and articles about current 

topics in society. 

whether they are structure or language.  

Understanding Roman Numerals for acts 

and scenes and how to sequence these. 

The meter and syllables in a sonnet and the 

difference in syllabic rhythm between 

iambic pentameter and blank verse. 

Applying the use of statistics to their own 

non-fiction writing and other numerical data 

that can strengthen non-fiction writing. 

Practice: 

 
Mass: 

Literature, GCSE Style Question /30 + /4 

2x Assessments – Section A and Section B of 

Language Paper 1 /80 

Literature, GCSE Style Question /30 + /4 

2x Assessments – Section A and Section B of 

Language Paper 2 /80 

Distributed: ‘Five A Day’ recall activities in each session. 

KS4 – Year 10 Year Plan  LANGUAGE 
Intent 
Aims: 

 

We want all of our students to be able to functionally use their English skills in their everyday lives. We want students to have encountered 

a variety of texts and extracts that are enriching, informative, exciting and thought provoking so that they are able to continue reading 

and writing without barriers in their later lives.  

 

We want all of our students to have a thorough knowledge of the requirements of their GCSE assessments in English Language, so that 

they are capable of showing themselves in the best positive light in the competitive job market when they leave our school and move 

into our community and beyond.  

 

We want our students to read, write, speak and listen with confidence, assurance and accuracy.  

Academy values: 

 

This curriculum will be Ambitious – we will push our students to achieve the highest grades possible in this subject that is so pivotal for their 

futures.  

This curriculum will be Brave – we will cover texts that are both representative of the examination papers they face but also challenging 

in terms of theme, content or difficulty.  

This curriculum will be Kind – we will give our students the tools to succeed in the face of challenging examinations, and work to eliminate 

barriers to their progress.  

Units of Study: 

Unit 1) Short Stories  Unit 2) People, places and actions Unit 3) Writing in Wartime Unit 4) Story Gateways Unit 5) Life in the 1800s 

Unit/Topic 1 Content: 
Reading a range of fiction short stories from 19th-21st century 

and studying the use of language, structure and writers’ craft. 

Spec 

Content: 
Paper 1 A01-A04 



                                                  
 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Specific Question Approaches 

at a fundamental level; Writing Strategies, examiners’ gift.  

 

Specifically: how writers craft a short story and create strong 

characters and setting. 

Powerful 

Knowledge:  

Exam strategies 

Crafting stories through language  

Structures e.g. Freytag’s Pyramid  

Inference 

Unit/Topic 2 

Content: 
Developing skills to write a narrative piece successfully 

Developing skills to write a descriptive piece successfully 

Focusing on crafting setting but mostly characters 

Spec 

Content: 
Paper 1 A01-A04 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches at a 

fundamental level; Writing Strategies, examiners’ gift.  

 

Specifically: how writers craft a short story and create strong 

characters, the features of non-fiction writing, how language is 

used by writers. 

Powerful 

Knowledge:  

Exam strategies  

Characterisation  

Settings 

Effective action within texts 

Inference 

Unit/Topic 3 

Content: 

Studying pre-1900’s texts 

Developing skills to write a speech successfully 

Developing skills to successfully create leaflets 

Conveying attitudes, perspectives and persuasive features 

Spec 

Content: 
Paper 2 A05/A06 

Key Concepts: 

Broadly: Using language and structure for effect, Writing for 

Purpose; Writing Strategies, examiners’ gift.  

 

Specifically: the features of non-fiction writing, how language is 

used by writers to convey attitudes and perspective, writing for 

purpose.  

Powerful 

Knowledge:  

Exam strategies 

Pre 1900 texts 

Inference 

Unit/Topic 4 

Content: 
Learning how to use exposition. Flashbacks and beginning 

stories with questions 

Crafting a variety of openings 

Spec 

Content: 
Paper 1 A05-A06 

Key Concepts: 

Broadly: Use of Language and Structure; Writing for Purpose; 

Writing Strategies, examiners’ gift.  

 

Specifically: how writers craft a short story and create strong 

characters, the features of descriptive writing, drop, zoom, shift, 

end. 

Powerful 

Knowledge:  

Exam strategies 

Story openings  

Inference 

Unit/Topic 5 

Content: 

Practice using exam style reading questions 

Identifying true statements 

Learning how to construct PEACEAL, PEEZL and SQILSQI 

paragraphs 

Understanding how to compare texts 

Spec 

Content: 
Paper 2 Reading (most) A01-A04 

Paper 1 Reading (minor) 

Key Concepts: 
The features of non-fiction writing, how language is used by 

writers to convey 1800s Victorian Britain including poverty and 

the wider class system, societal attitudes and living conditions. 

Powerful 

Knowledge:  

Exam strategies 

Non-fiction texts from various contexts 

Inference 



                                                  
 

 

Implementation 

Progression from Year 9: 

At Year 9, students have secured: Specific Question Approaches – increasingly complex year-on-year using the English Skills Spiral 

document. Different structures of a text such as chronological, cyclical, use of foreshadowing and epistolary 

Language techniques, poetic techniques and dramatic techniques and the key differences 

Core sentence structures to vary in descriptive writing 

Awareness of purpose, audience and style for written tasks 

Basic inference and information retrieval skills 

Progression to Year 11: 

An understanding of Freytag’s pyramid and the five elements: exposition, rising action, climax, falling action and denouement 

(resolution). 

Language techniques, poetic techniques and dramatic techniques and the key differences.   

Reading and decoding strategies when reading an unfamiliar text including chunking the text and summarising paragraphs as they 

read. 

Core sentence structures and sentence openers to apply in their descriptive and transactional writing. 

The key similarities and differences between fiction and non-fiction texts when reading and writing their own. 

Awareness of how writers convey Victorian Britain including what is was like to live at that time, the differences to now and the attitudes 

of the rich and poor. 

Spaced Interleaving: 

 

Skills will consistently be reapplied across units and in different contexts – the Specific Question Approach will be regularly revisited as it 

was in KS3. Five a day recall will promote memory retention and homework will call on prior learning. Lots of the reading and writing skills 

translate across both paper 1 and paper 2.  

Student Needs: SEND: 

All lesson resources contained within one easily 

differentiated PowerPoint file and a Knowledge 

Book that will be adaptable and printable, 

based upon the work of Oliver Caviglioli – also 

providing one centralised bank of resourcing for 

sessions, supporting organisation. 

Our consistency of approach for all teachers will 

ensure quality first teaching can be universally 

applied across different classes and different 

staff members – with staff members able to 

differentiate their approaches according to the 

needs of their group.  

We have planned an intervention system to 

support students who struggle with core 

concepts and skills- delivered by JMH and KEB.  

A focus on assessing and improving writing 

speed and words per minute to help SEND to 

get more ideas down on the page. Five a day 

recall with support retention of Literature and 

Language. By breaking down and chunking the 

short stories and extracts, less able readers will 

learn vital reading strategies to apply in their 

Context 

The cultural capital opportunities will give 

Amington pupils experiences to write about 

and the descriptive writing training for 

paper 1 section B will encourage real life 

experiences that they have had.  

Closing the vocabulary gap by front 

loading with new vocabulary and reducing 

word poverty and also by exposing to a 

range of short stories and extracts the 

discussion of other places around the world, 

and other times, broadens pupils’ 

knowledge and horizons. 



                                                  
 

exams including chunking, summarising and 

decoding, in both pre 19th and post 20th century 

texts. 

LPA: 

All of our units place the explicit teaching of 

vocabulary at the start of every session to 

encourage word richness in student work in 

order to close the vocabulary gap. Lots of 

practice of descriptive writing for LPA and a 

chance to harness an experience that they 

have and write about it so that it is familiar and 

they are invested in it. 

HPA: 

High level of challenge in revised and new 

schemes and pitched to the top with the 

scope for differentiation by the class 

teacher dependant on the class.   

For HPA pupils, the extended reading 

section of the Knowledge Books will be a 

stretch task.  Also, the skills spiral dictates 7+ 

strategies for HPA to attempt for all question 

types and the descriptive writing paper. 

Extracurricular: 

 

Short story writers from Staffordshire potential visit, e.g. Wanda Pierpoint. Visit to the Library. 

Exploration of different places around the world through the texts including Dublin, Northern France, Wiltshire. 

National Memorial Arboretum visit, Staffordshire Regiment Museum and/or Imperial War Museum. 

A potential author visit. 

Tamworth or Lichfield Literary Festival. 

Visit to Blists Hill Victorian Museum at Ironbridge 

Literacy/Numeracy: 

Vocab (tier 

2/3): 

Precarious, equably, dexterously, innovative, 

denouement, climax, exposition, literary device, 

authoritative, metaphor, pronouns, personal 

pronouns, conclusions. Parapet, rotund, 

dovecot, ransacked, plateau, amphitheatre, 

bracken, heather, structured, dialogue, 

emphasis, impression, historical novels, clauses, 

hyperbole, voices. Dynastic, oppressed, 

paraphernalia, dismount, contusions, migrated, 

conventions, authorial mediation, structural 

devices, exposition, discourse markers, 

utterances. 

Reading: 

Predominantly the reading materials will 

come from AQA Insights: GCSE English 

Language Reading Resource Paper 1. All of 

these are 20th and 21st century. 

WAGOLL examples of short story analysis 

and moderated scripts with examiner 

comments. 

AQA Short stories Anthology. 

GCSE English Language Reading Resource 

Paper 2 including diaries, journal extracts 

and articles on hostile environments but also 

some small parts of fiction: ‘Birdsong’. The 

opportunity to read non-fiction such as a 

Victorian Etiquette guide, articles by Henry 

Mayhew and a range of fiction poetry from 

Victorian writers such as Blake and 

Wordsworth. 

Writing: 

The opportunity to craft whole short stories using 

a variety of voices and perspectives. Descriptive 

writing in language paper 1 section B style of 

more focussed objects to craft depth of writing 

too. Application of drop, zoom, shift, end. 

Specifically, students will describe an image or 

use a sentence starter or scenario to craft a 

short story in the style of Language Paper 1 

Numeracy: 

Recognising the sequencing of short stories 

and plotting the chronology. Looking for 

patterns in short stories. 

Understanding how to use numbers in non-

fiction writing such as the use of statistics, 

graphs, and other data as persuasive 

devices. 



                                                  
 

section B. Mainly non-fiction/transactional such 

as a persuasive speech with jingoistic qualities. 

Other smaller writing may include short reviews 

and some descriptive writing about the war. 

Transforming some of the reading materials into 

articles, leaflets, and written analysis and 

comparisons of reading material. 

 

Use of Venn diagrams to compare two 

texts, tables to construct elements needed 

for WWW and SQILSQIL. 

Practice: 

 
Mass: 

Language Paper 1/ Section A 

Language Paper 1/ Section B 

Language Paper 2 Section B 

Language Paper 1 Section B 

Language Paper 2 Section A 

Distributed: 

‘Five A Day’ recall activities in each session. 

‘Big Question’ style checkpoint assessments 

where appropriate.   

Demonstration of PEEZL, SEWSEW, SQILSQIL 

and the list question responses using these 

short stories. Also, BUG. 

Descriptive writing opportunities and 

crafting of characters. Using Drop, Zoom, 

Shift, End. Speech writing to convey 

attitudes and perspectives. Leaflets to 

convey persuasive features. 

Crafting a variety of story openings 

including the use of exposition, flashback 

and starting with a question. 

KS4 – Year 11 Plan LANGUAGE 
Intent 
Aims: 

 

We want all of our students to be able to functionally use their English skills in their everyday lives. We want students to have encountered 

a variety of texts and extracts that are enriching, informative, exciting and thought provoking so that they are able to continue reading 

and writing without barriers in their later lives.  

 

We want all of our students to have a thorough knowledge of the requirements of their GCSE assessments in English Language, so that 

they are capable of showing themselves in the best positive light in the competitive job market when they leave our school and move 

into our community and beyond.  

We want our students to read, write, speak and listen with confidence, assurance and accuracy.  

Academy values: 

 

This curriculum will be Ambitious – we will push our students to achieve the highest grades possible in this subject that is so pivotal for their 

futures.  

This curriculum will be Brave – we will cover texts that are both representative of the examination papers they face but also challenging 

in terms of theme, content or difficulty.  

This curriculum will be Kind – we will give our students the tools to succeed in the face of challenging examinations, and work to eliminate 

barriers to their progress.  

Units of Study: 

Unit 1: Travel Writing Unit 2: Character and Perspective Unit 3: Just Write Unit 4: Past Papers and Revision 

Unit/Topic 1 Content: 
Learning about different cultures 

Developing and implementing exam strategies 

Inferring from the text 

Spec 

Content: 
Paper 2 A01-A06 



                                                  
 

Understanding travel writing conventions 

Key Concepts: 

Broadly: Writing for Purpose; Comparison; Critique; Authorial 

Intent; Specific Question Approaches and how to build on 

fundamentals, Writing Strategies, where skills cross over 

between paper 1 and paper 2. 

 

Specifically: building resilience when writing, the difference 

between fiction and non-fiction writing and the techniques to 

employ to suit purpose, audience and style, the conventions of 

travel writing including anecdotes, satire, use of reported and 

direct speech,  

Powerful 

Knowledge:  

Exam strategies 

Travel writing conventions 

Different cultures 

Inference 

Unit/Topic 2 

Content: 

Making clear connections  

between A0’s 

Understanding how to identify structure shifts 

Crafting characters 

Spec 

Content: 
Paper 1 & Paper 2 Reading- A01-A04 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches and 

how to build on fundamentals. 

 

Specifically: building resilience when writing, how to identify 

viewpoints and perspectives and how to write a personal and 

critical response to an examiner’s statement. 

Powerful 

Knowledge:  

Exam strategies 

Characterisation  

Perspectives 

Viewpoints 

Inference 

Connections between AOs and questions 

across the two papers. 

Unit/Topic 3 

Content: 

Constructing characters 

Applying foreshadowing to writing 

Understanding how to vary sentence starters for effect 

Including language techniques for effect 

Spec 

Content: 
Paper 1&2 Writing Components A05 and 

A06 

Key Concepts: 

Broadly: Writing for Purpose; Comparison; Critique; Authorial 

Intent; Specific Question Approaches and how to build on 

fundamentals, Writing Strategies, where skills cross over 

between paper 1 and paper 2. 

Specifically: building resilience when writing, the difference 

between fiction and non-fiction writing and the techniques to 

employ to suit purpose, audience and style. 

Powerful 

Knowledge:  

Exam strategies 

Writing strategies- 

Core sentence structures 

Varying sentence openers 

Constructing characters 

Applying foreshadowing in their own 

writing. 

Unit/Topic 4 

Content: 
Reviewing skills (A01 – A06) 

Specific intervention 

Focus on how to manage timing well 

Spec 

Content: 
Paper 1&2 A01-6 

Key Concepts: 

Broadly: Analysis and Language and Structure; Reading for 

Meaning; Inference; Summary; Writing for Purpose; Comparison; 

Critique; Authorial Intent; Specific Question Approaches and 

how to build on fundamentals, Writing Strategies, where skills 

cross over between paper 1 and paper 2. 

 

Powerful 

Knowledge:  

Exam strategies 

Timing 

Intervention on skills that are not yet 

secured 

 



                                                  
 

Specifically: building resilience when writing, the difference 

between fiction and non-fiction writing and the techniques to 

employ to suit purpose, audience and style,use of reported and 

direct speech, how to identify viewpoints and perspectives and 

how to write a personal and critical response to an examiner’s 

statement. 

Implementation 

Progression from Year 10: 

By the end of Year 10, Students have secured:  

An understanding of Freytag’s pyramid and the five elements: exposition, rising action, climax, falling action and denouement 

(resolution). 

Language techniques, poetic techniques and dramatic techniques and the key differences.   

Reading and decoding strategies when reading an unfamiliar text including chunking the text and summarising paragraphs as they 

read. 

Core sentence structures and sentence openers to apply in their descriptive and transactional writing. 

The key similarities and differences between fiction and non-fiction texts when reading and writing their own. 

Awareness of how writers convey Victorian Britain including what is was like to live at that time, the differences to now and the attitudes 

of the rich and poor. 

Progression to Post-16: 

An insight into why writers write and how they use their craft to achieve an effect on the reader. 

An understanding that the context in which a text is written can change its meaning. 

Literary techniques at a high-level including elements of grammar, sentence levels and structural devices. 

Exposure to a huge scope of texts from writers from different backgrounds. 

Knowledge of cohesive devices such as discourse markers and other techniques to make a confident, and cohesive writer. 

Spaced Interleaving: 

 

Skills will consistently be reapplied across units and in different contexts – the Specific Question Approach will be regularly 

revisited as it was in KS3. Five a day recall will promote memory retention and homework will call on prior learning. Lots of 

the reading and writing skills translate across both paper 1 and paper 2. 

Student Needs: SEND: 

All lesson resources contained within one easily 

differentiated PowerPoint file and a Knowledge 

Book that will be adaptable and printable, 

based upon the work of Oliver Caviglioli – also 

providing one centralised bank of resourcing for 

sessions, supporting organisation. 

Our consistency of approach for all teachers will 

ensure quality first teaching can be universally 

applied across different classes and different 

staff members – with staff members able to 

differentiate their approaches according to the 

needs of their group.  

We have planned an intervention system to 

support students who struggle with core 

concepts and skills- delivered by JMH and KEB.  

A focus on assessing and improving writing 

speed and words per minute to help SEND to 

get more ideas down on the page. Five a day 

Context 

The cultural capital opportunities will give 

Amington pupils experiences to write about 

and the descriptive writing training for 

paper 1 section B will encourage real life 

experiences that they have had.  

Closing the vocabulary gap by front 

loading with new vocabulary and reducing 

word poverty and also by exposing to a 

range of short stories and extracts the 

discussion of other places around the world, 

and other times, broadens pupils’ 

knowledge and horizons. 



                                                  
 

recall with support retention of Literature and 

Language. By breaking down and chunking the 

short stories and extracts, less able readers will 

learn vital reading strategies to apply in their 

exams including chunking, summarising and 

decoding, in both pre 19th and post 20th century 

texts. 

LPA: 

All of our units place the explicit teaching of 

vocabulary at the start of every session to 

encourage word richness in student work in 

order to close the vocabulary gap. Lots of 

practice of descriptive writing for LPA and a 

chance to harness an experience that they 

have and write about it so that it is familiar and 

they are invested in it. 

 

HPA: 

High level of challenge in revised and new 

schemes and pitched to the top with the 

scope for differentiation by the class 

teacher dependant on the class.   

For HPA pupils, the extended reading 

section of the Knowledge Books will be a 

stretch task.  Also, the skills spiral dictates 7+ 

strategies for HPA to attempt for all question 

types and the descriptive writing paper. 

Extracurricular: 

 
Experiencing new destinations around the world through literature. 

Organise a visit to a point of interest to inspire extended creative or transactional writing (e.g. beach, forest, lake, etc) 

Literacy/Numeracy: 

Vocab (tier 

2/3): 

Itinerary, travelogue, authentic, meander, 

picturesque, inter-continental, circumnavigate, 

perambulate, troubadour. 

Scourges, accumulation, apartheid, 

fundamental, preeminent, reform, perspective, 

theoretical, nonconformist, critically, 

contradictory. 

Structural devices, cohesive devices, discourse 

markers, figurative language, persuasive 

techniques and rhetoric, paragraphs, syntax, 

foreshadowing, exposition, Freytag’s pyramid. 

Inference, analysis, comparison, perspective, 

emphasise, construct, narrative, adventurous, 

strategy. 

Reading: 

Mainly non-fiction writing, including pre 19th 

and post 20th. The Grasmere Journals of 

Dorothy Wordsworth, poetry from Simon 

Armitage and Rory Stewart’s travel journal. 

Speeches from famous speakers including 

Nelson Mandela and J F Kennedy. In 

addition, a letter to The Times from Florence 

Nightingale. 

Example short stories and student responses 

of transactional writing and narratives to 

deconstruct, improve and use as a model. 

Exemplar responses including student and 

teacher-modelled answers, and moderated 

scripts from AQA. Close reading of mark 

schemes and examiners’ reports. 

Writing: 

Writing pieces of travel writing and crafting 

using anecdotes, bias and satire.  

Opportunities for description of characters and 

building a persona for a narrative. Describing 

the famous speakers based on the non-fiction 

texts read. 

Focus on transactional writing: reviews, articles, 

leaflets, essays and speeches. 

Focus on constructing a short narrative or 

description. 

Numeracy: 

Understanding how to use numbers in non-

fiction writing such as the use of statistics, 

graphs, and other data as persuasive 

devices. 

Confidently understanding question timings, 

mark allocations and time for planning. 

Understanding too the weighting of 

questions and therefore allocated time 

given. 

Revision clock. 



                                                  
 

Unit is focused solely on developing resilience, 

pace and confidence when writing. 

Regular scope for extended writing, either for 

analytical (etc) purposes, or as part of creative 

writing, thematically linked to each unit. 

Practice: 

 
Mass: 

Language Paper 2 section A 

Language Paper 1/ Section A 

Also trail exams 

Language Paper 1 and 2 Section B 

Language Paper 1 Section A and B 

Also, trial exams- March 

Language Paper 2 Section A and B 

Full National Exams 

Distributed: 

Five a day recall 

‘Big Question’ style checkpoint assessments 

where appropriate.   

Articles about travel, experiences and 

leaving your hometown.  

PEEZL, SQILSQIL and PEACEAL. 

Critical response answer to the ‘To what 

extent…’ question. 

Narrative writing and transactional writing – 

developing paragraphs and partial 

answers. 

Past papers spread of reading and writing 

questions, model answers, partial answers 

and name the steps. 

CHANGE OF COURSE 

KS4 – Year 10 Year Plan  LITERATURE 
Intent 
Aims: 

 

We want all of our students to be able to functionally use their English skills in their everyday lives. We want students to have encountered 

a variety of texts and extracts that are enriching, informative, exciting and thought provoking so that they are able to continue reading 

and writing without barriers in their later lives.  

 

We want all of our students to have a thorough knowledge of the requirements of their GCSE assessments in English Language, so that 

they are capable of showing themselves in the best positive light in the competitive job market when they leave our school and move 

into our community and beyond.  

 

We want our students to read, write, speak and listen with confidence, assurance and accuracy.  

Academy values: 

 

This curriculum will be Ambitious – we will push our students to achieve the highest grades possible in this subject that is so pivotal for their 

futures.  

This curriculum will be Brave – we will cover texts that are both representative of the examination papers they face but also challenging 

in terms of theme, content or difficulty.  

This curriculum will be Kind – we will give our students the tools to succeed in the face of challenging examinations, and work to eliminate 

barriers to their progress.  

Units of Study: 

Unit 1) ‘An Inspector Calls’  Unit 2) Poetry Cluster 1 Unit 3) Poetry Cluster 2 Unit 4) Shakespeare- ‘Macbeth’  Unit 5) Poetry Cluster 3 



                                                  
 

Unit/Topic 1 

Content: 

Literature paper 2 

Developing an understanding of socialism and capitalism 

Analysing the play structure 

Developing contextual awareness of social class 

 

Spec 

Content: 
Paper 2 Section A 

Key Concepts: 

Playscript form 

Comparison of language, structure and form 

Societal Inequality 

Context and audience reception   

Powerful 

Knowledge:  

Writer’s Context 

Social Class 

Play structure  

Socialism & Capitalism 

Unit/Topic 2 

Content: 

Literature paper 2 

Understanding poetic language 

Analysing poetic structures 

Comparing poems 

‘Kamikaze’ ‘Ozymandias’ ‘S.O.T.I’ and ‘Extract from…’ 

Spec 

Content: 
Paper 2 Section B 

Key Concepts: 
Poetic Form 

Analysis of language, structure and form 

Nature’s Power 

Powerful 

Knowledge:  

Writer’s Contexts  

Poetic Structures 

Poetic language 

Comparison skills 

Unit/Topic 3 

Content: 

Literature paper 2 

Understanding poetic language 

Analysing poetic structures 

Comparing poems 

WAR- ‘War Photographer’, ‘Exposure’, ‘Remains, ‘Bayonet 

Charge’ and ‘Charge of the Light Brigade’. 

Spec 

Content: 
Paper 2 Section B 

Key Concepts: 
Poetic Form 

Analysis of language, structure and form 

The concept of war 

Powerful 

Knowledge:  

Writer’s Contexts  

Poetic Structures 

Poetic language 

Comparison skills 

Unit/Topic 4 

Content: 

Literature paper 1 

Reading and understand a 5 Act play 

Analysis of Shakespearean language 

Developing understanding of contextual factors from the 

Elizabethan era 

Spec 

Content: 
Paper 1 Section A 

Key Concepts: 
Playscript form 

Analysis of language, structure and form 

Comparison of language, structure and form 

Powerful 

Knowledge:  

Jacobean Context 

5 Act structure 

Shakespearean Tragedy  

Shakespearean writing and language 

features 

Unit/Topic 5 Content: 

Literature paper 2 

Understanding poetic language 

Analysing poetic structures 

Comparing poems 

‘Duchess’, ‘Checking out me history, ‘The Emigree’ 

Spec 

Content: 
Paper 2 Section B 



                                                  
 

Key Concepts: 

Poetic Form 

Analysis of language, structure and form 

Comparison of language, structure and form 

Identity 

Powerful 

Knowledge:  

Writer’s Contexts  

Poetic Structures 

Poetic language 

Comparison skills 

Implementation 

Progression from Year 9: 

By the end of Year 9, students will have secured: 

Application of the KS3 Skills spiral so that all question types have been taught to a set standard and set strategy. 

Awareness of and exposure to pre 19th, and post 20th century texts in all years at KS3. Basic inference and information retrieval skills when 

reading. The ability to apply BUG in exam-style questions with ease and little prompting. Prior knowledge of two Shakespeare plays at 

KS3, and an even variety of poems, novels, plays, travel writing, fiction and non-fiction extracts. Awareness of purpose, audience and 

style for written tasks 

A good understanding of themes and wider concepts such as savagery, villains, tragedy, transformation and nature. A broad bank of 

tier 2 and tier 3 vocabulary taught in every KS3 English lesson. Different structures of a text such as chronological, cyclical, use of 

foreshadowing and epistolary. Core sentence structures to vary in descriptive writing. 

- Fundamental literacy skills 

- Foundation knowledge of prose, poetic and dramatic form  

- Foundation knowledge of linguistic features and typical impacts 

Progression to Year 11: All of the units are critical to exam success and will be revisited during Session 6 revision classes during Year 11.  

Spaced Interleaving: 

 

We have broken the Poetry cluster of 15 poems into smaller ‘mini-clusters’ to boost retention but also break up an otherwise long unit of 

poetry.  

We will revisit previous learning through Five A Day recall activities at the start of each session.  

We will interleave Unseen poems as homework throughout the year to develop this skill in preparedness for the Unseen Poetry Exam 

Section 

Student Needs: 

SEND: 

Higher allocation of sessions to Literature (vs 

Language) allows for more time to read and 

understand key texts, and a slower pace where 

required.  

Potential to use ‘Hour-Long Shakespeare’ to 

provide more succinct versions of these plays 

where appropriate 

Cold Read strategies to give foundational plot 

understanding before deeper analysis work.  

English Intervention calendar structured to 

support students who require additional help.  

Context 

We have selected a Shakespearean 

tragedy to allow us to fully explore this 

genre through our curriculum as a whole, 

building on this knowledge over several 

years.  

The themes of social inequality in several of 

the studied texts have anecdotally 

resonated with our students in previous 

cohorts.  

Potential for cultural capital building 

through exposure to artistic performances, 

venues and experiences  

High challenge of literature texts aims to 

raise aspiration for all students  

 

LPA: 
Continuing our KS3 pattern of embedding 

vocabulary instruction will support LPA and 

stretch HPA  
HPA: 

7+ Target strategies for all question types 

Stretch concepts for targeted students, e.g. 

metre; critical theory; etc.  



                                                  
 

Visual stimulus and versions of the Literature 

texts. Unit books have timelines and key 

character information to support basic 

knowledge. 

Scaffolding as appropriate for students that 

require it  

Masterclasses with Helen Pickering where 

possible and appropriate. 

Extracurricular: 

 

Possible theatre visit and/or workshop e.g. An Inspector Calls live touring performance if available, or bringing in 

performances from touring theatre companies to school. 

Possible Poetry Live performances from AQA 

Possible theatre visit and/or workshop  

Possible RSC/Stratford visit, dependent on availability and scheduling.  

Possible to bring in workshops and performances to the school. 

Literacy/Numeracy: 

Vocab (tier 

2/3): 

Vocabulary will be taught in every session, 

supported by Frayer model work and other 

recall strategies. Including, for example:  

 

Palpable 

Covetous  

Facetious  

Melancholy 

Chartered 

Manacles 

Appals 

Hearse  

Reading: 

As well as reading the novel, there will be 

chances to read biography, critical 

responses, other non-fiction connected to 

the text etc. 

As well as reading the poetry, there will be 

chances to read biography and critiques of 

poetry, etc. 

 

Writing: 

Opportunities to produce transformative writing, 

e.g. writing from Scrooge’s perspective, will also 

be given. 

Opportunities to produce narrative or 

descriptive writing connected to the themes of 

the poems will also be given.  Regular scope for 

analytical and comparative writing in line with 

the question requirements and appropriate 

question strategies. 

Numeracy: 

Key dates (e.g. 1843 written) and plot 

chronology (especially given 

flashbacks/forwards etc) are key numerical 

concepts. 

Reasoning including identifying structures, 

logical thinking and searching for patterns 

across texts, some non-fiction texts might 

include graphs, charts, data and numerical 

vocabulary 

Special focus will be paid to metre and 

rhythm, counting syllables and lines, etc. 

A special attention will be paid to the 

timings in examination conditions, including 

mark allocations and minutes, breaking 

down time in planning and general best 

exam practice. 

Practice: 

 
Mass: 

Assessment Points in line with Academy Policy – 

from this point onwards, P2 and half of P1 can 

be assessed.  

Mini Mock scheme where appropriate  

Distributed: 

‘Five A Day’ recall activities in each session 

(possibly ‘English Expert’ starter booklets)  

Session 6’s used for revision of Y10 Literature 

content.  



                                                  
 

Final assessments in line with ‘Big Questions’ 

model in English (AIC in T1) 

Assessment Points in line with Academy Policy – 

from this point onwards, the whole of Paper 2 

can be sat as they have covered AIC & enough 

poetry to make comparisons, plus Unseen.  

Mini Mock scheme where appropriate  

Final assessments in line with ‘Big Questions’ 

model in English. 

Knowledge recall checkpoints in line with 

‘Big Questions’ model in English. 

KS4 – Year 11 Plan LITERATURE 
Intent 
Aims: 

 

We want all of our students to be able to functionally use their English skills in their everyday lives. We want students to have encountered 

a variety of texts and extracts that are enriching, informative, exciting and thought provoking so that they are able to continue reading 

and writing without barriers in their later lives.  

 

We want all of our students to have a thorough knowledge of the requirements of their GCSE assessments in English Language, so that 

they are capable of showing themselves in the best positive light in the competitive job market when they leave our school and move 

into our community and beyond.  

We want our students to read, write, speak and listen with confidence, assurance and accuracy.  

Academy values: 

 

This curriculum will be Ambitious – we will push our students to achieve the highest grades possible in this subject that is so pivotal for their 

futures.  

This curriculum will be Brave – we will cover texts that are both representative of the examination papers they face but also challenging 

in terms of theme, content or difficulty.  

This curriculum will be Kind – we will give our students the tools to succeed in the face of challenging examinations, and work to eliminate 

barriers to their progress.  

Units of Study: 

Unit 1: ‘A Christmas Carol’ Unit 2: Poetry Cluster 4 Unit 3: Past Papers and Revision 

Unit/Topic 1 

Content: 

Practice PEEZL structure 

Developing awareness of  the context of the novella – Victorian 

society 

Analysing characters and themes 

Spec 

Content: 

Literature Paper 1 

See Intent document for AO breakdown. 

 

Key Concepts: 

Prose Novella form 

Analysis of Language, structure and form  

Societal inequality 

Power of people, institutions and societies 

All other key concepts over the two-year course 

Powerful 

Knowledge:  

Writer’s Context 

Victorian society 

Dickensian writing (vocabulary and 

phrasing)  

Structure of novellas 

Unit/Topic 2 Content: 

Analysis of writer’s intent 

Analysing poetic structures 

Developing an understanding of contextual factors  

Comparing poems 

 

Spec 

Content: 
Literature Paper 2 section B 

See Intent document for AO breakdown. 



                                                  
 

Key Concepts: 

Poetic Form 

Comparison of language, structure and form 

Societal inequality 

Power of people, institutions and societies 

All other key concepts over the two-year course 

Powerful 

Knowledge:  

Writer’s Contexts  

Poetic Structures 

Poetic language 

Comparison skills 

Unit/Topic 3 

Content: 

Reviewing exam strategies 

Specific intervention 

Focus on how to manage timing well 

 

Spec 

Content: 
Papers 1 & 2 

See Intent document for AO breakdown. 

Key Concepts: 

Prose Novella form 

Poetic Form 

Analysis of Language, structure and form  

Comparison of language, structure and form 

Societal inequality 

Power of people, institutions and societies 

All other key concepts over the two-year course 

Powerful 

Knowledge:  

All previous elements 

Exam strategy 

 

Implementation 

Progression from Year 10: 

Students in Year 10 will have: 

Specific Question Approaches – increasingly complex year-on-year using the English Skills Spiral document 

Different structures of a text such as chronological, cyclical, use of foreshadowing and epistolary 

Language techniques, poetic techniques and dramatic techniques and the key differences 

Core sentence structures to vary in descriptive writing 

Awareness of purpose, audience and style for written tasks 

Basic inference and information retrieval skills 

Progression to Post-16: 

Students will have: 

An insight into why writers write and how they use their craft to achieve an effect on the reader. 

An understanding that the context in which a text is written can change its meaning. 

Literary techniques at a high-level including elements of grammar, sentence levels and structural devices. 

Exposure to a huge scope of texts from writers from different backgrounds. 

Knowledge of cohesive devices such as discourse markers and other techniques to make a confident, and cohesive writer. 

Spaced Interleaving: 

 

We have broken the Poetry cluster of 15 poems into smaller ‘mini-clusters’ to boost retention but also break up an otherwise long unit of 

poetry.  

We will revisit previous learning through Five A Day recall activity at the start of each session.  

We will interleave Unseen poems as homework throughout the year to develop this skill in preparedness for the Unseen Poetry Exam 

Section 

Student Needs: SEND: 

We have a sizeable amount of time dedicated 

to revision and recapping content to ensure all 

students, but especially those with a SEND need, 

feel prepared before their examinations, 

minimising anxiety.  

Higher allocation of sessions to Literature (vs 

Language) allows for more time to read and 

Context 

The themes of social inequality in several of 

the studied texts have anecdotally 

resonated with our students in previous 

cohorts.  

Potential for cultural capital building 

through exposure to artistic performances, 

venues and experiences  



                                                  
 

understand key texts, and a slower pace where 

required.  

Cold Read strategies to give foundational plot 

understanding before deeper analysis work.  

English Intervention calendar structured to 

support students who require additional help  

Mini mock process (where appropriate) 

alongside Academy Assessment Windows will 

develop rigour and exam preparedness for all, 

but especially SEN students who have Access 

Arrangements. 

High challenge of literature texts aims to 

raise aspiration for all students 

LPA: 

Continuing our KS3 pattern of embedding 

vocabulary instruction will support LPA and 

stretch HPA  

Scaffolding as appropriate for students that 

require it  

HPA: 

Masterclasses with Helen Pickering where 

possible and appropriate. 7+ Target 

strategies for all question types 

Stretch concepts for targeted students, e.g. 

metre; critical theory; etc.  

Extracurricular: 

 

Possible theatre visit and/or workshop.  

Possible visit to Dickens museum in London.  

Possible Poetry Live performances from AQA 

Possible masterclasses (throughout course, but here for exam preparedness).  

Literacy/Numeracy: 

Vocab (tier 

2/3): 

Palpable 

Covetous  

Facetious  

Melancholy 

Chartered 

Manacles 

Appals 

Hearse  

 

Reading: 

As well as reading the novel, there will be 

chances to read biography, critical 

responses, other non-fiction connected to 

the text etc. 

As well as reading the poetry, there will be 

chances to read biography and critiques of 

poetry, etc. 

 

Writing: 

Opportunities to produce transformative writing, 

e.g. writing from Scrooge’s perspective, will also 

be given. 

Opportunities to produce narrative or 

descriptive writing connected to the themes of 

the poems will also be given.   

Regular scope for analytical and comparative 

writing in line with the question requirements 

and appropriate question strategies. 

Numeracy: 

Reasoning including identifying structures, 

logical thinking and searching for patterns 

across texts, some non-fiction texts might 

include graphs, charts, data and numerical 

vocabulary 

Key dates (e.g. 1843 written) and plot 

chronology (especially given 

flashbacks/forwards etc) are key numerical 

concepts. 

A special attention will be paid to the 

timings in examination conditions, including 

mark allocations and minutes, breaking 

down time in planning and general best 

exam practice. 



                                                  
 

Practice: 

 
Mass: 

Assessment Points in line with Academy Policy 

Mini Mock scheme where appropriate  

Final assessments in line with ‘Big Questions’ 

model in English. 

Distributed: 

‘Five A Day’ recall activities in each session 

(possibly ‘English Expert’ starter booklets)  

Session 6’s used for revision of Y10 Literature 

content.  

Knowledge recall checkpoints in line with 

‘Big Questions’ model in English. 

 

5 Year Curriculum Week Plan 

KS3 - Year 7 

 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 

Autumn 

Term 1 

Gothic 

Seven Basic Plots 

Greek Myths 

Gothic Features  

Ch 1 and 2 

Frankenstein 

Gothic 

Creative writing  

Ch 3 and 4 

PEEZL Language 

Analysis 

Gothic 

Galvanism 

Comprehension 

Ch 5-8 

Byronic Heroes 

Gothic 

Ch 9- 11 

Personal Evaluation 

WWW 

Progress Checkpoint 

Gothic 

Oracy Ch 12-17 

PWI- Creative writing 

strategy 

Comprehension 

Authorial Intent 

Gothic 

Ch 18 and 19 

Personal Evaluation 

Comparison skills 

Context: Mary Shelley 

Gothic 

Gothic motifs 

PEEZL 

Extracts from the 

original 

Frankenstein. 

Autumn 

Term 2 

Gothic 

Speech writing- 

persuasive 

PEEZL 

Poetry analysis 

Gothic 

Presentation of 

women 

Structure of the 

novella 

Gothic 

End of Unit 

Assessment 

preparation 

Diary writing 

Lessons learnt 

Love and other 

Poisons 

Dual Coding 

Plot and character 

Context 

The Prologue 

Love and other 

Poisons 

Act 1 Sc 1 

PEEZL Language 

Analysis 

Patriarchy 

Love and other 

Poisons 

Act 1 Sc 5 

Sonnets 

Articles 

Act 2 Sc 2 

Love and other 

Poisons 

Humour in 

Shakespeare 

Act 2 Sc 4 

Progress Check 

British Library article 

Spring 

Term 1 

Love and other 

Poisons 

Theme; power 

Oracy 

Act 3 Sc 1 

Newspaper writing- 

sensationalism  

Love and other 

Poisons 

Act 3 sc 2-5 

SEWSEW Structure 

WWW Personal 

Response 

Love and other 

Poisons 

Juliet’s eloquence 

Letter Writing 

Progress Checkpoint 

Love and other 

Poisons 

PEEZL 

Act 4  

Theme: Religion 

Queen Mab 

Love and other 

Poisons 

Patriarchy 

SQI- Inference 

Act 5 Sc 3 

Love and other 

Poisons 

Context: Italy 

Oracy 

End of Unit 

Assessment 

preparation 

Villains 

This scheme is still 

being developed 

as part of our 

changes to the 

English curriculum. 

Spring 

Term 2 

Villains 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Villains 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Villains 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Villains 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Villains 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Villains 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Villains 

This scheme is still 

being developed 

as part of our 

changes to the 

English curriculum. 



                                                  
 

Summer 

Term 1 

Villains  

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Villains 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Crime 

Stock characters 

The development of 

Crime-Fiction over 

time. 

 

Crime 

‘The Hound of the 

Baskervilles’  

Language Analysis 

PEEZL 

Comprehension 

Crime 

Creative Writing 

DROP, ZOOM, SHIFT, 

END    and     PWI  

Strategy and 

stamina in writing 

Crime 

Theme: Evil vs Good 

‘Jekyll and Hyde’ 

extracts 

Vocabulary  

Ch 4 ‘The Carew 

Murder Case’ 

Crime 

Descriptive 

language  

PEEZL 

Language and its 

effect 

 

Summer 

Term 2 

Crime 

Audience reaction 

Comprehension and 

questioning 

Character- The Maid 

Crime 

Empathic writing 

Deduction 

Progress Check 

Crime 

Non-Fiction Crime 

Texts 

Crime 

Transactional writing 

Report writing and 

conventions 

Crime 

End of Unit 

Assessment 

Preparation 

  

KS3 - Year 8 

 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 

Autumn 

Term 1 

OMAM 

Begin reading 

section 1 of the 

novella. Analyse 

structure/read 

extract. Write a 

PEEZL response. 

 

OMAM 

Begin reading 

section 2 of the 

novella. Analyse 

character/ structure. 

Write PEEZL 

 

 

OMAM 

Begin reading 

section 3 of the 

novella. Analyse 

character/structure. 

Write a piece of 

creative writing. 

 

OMAM 

Begin reading 

section 4 of the 

novella. Analyse 

character/structure 

Write SEWSEW 

 

 

OMAM 

Begin reading 

section 5 of the 

novella. Analyse 

character/structure. 

Write a WWW 

response. 

 

OMAM 

Students will read 

about context 

Analyse context 

Write an SQI  

 

 

 

OMAM 

Vocab (exposition/ 

rising action) 
Students will 

complete analysis of 

the five-act 

structure. Creative 
writing. 

Autumn 

Term 2 

OMAM 

Thematic: American 

Dream. 

Analyse 

language/read 

extract. Write a 

PEEZL response. 

 

OMAM 

Thematic: 

Companionship 

Analyse 

language/quote 

explosion. 

Write a PEACEAL 

response. 

OMAM 

Wider 

themes/cyclical 

structure. 

Analyse 

language/structure. 

Write a PEEZL. 

War 

Reading ‘The Right 

Word’ 

Analyse 

poems/video 

stimulus. 

Write 

PEEZL/SEWSEW/ 

Creative Writing. 

War 

Reading ‘Flag’, read 

articles from the 

British Library and 

newspaper articles. 

Analyse 

poems/ORACY.  

Write WWW and 

write a speech. 

War 

Reading ‘Belfast 

Confetti’/Vietnam 

Speech 

Analyse 

poems/speeches/let

ters. 

Write a PEEZL/WWW 

War 

Reading 

Letters/Context 

article. 

Analyse 

speeches/letters. 

Write WWW 

Spring 

Term 1 

War 

Reading ‘Who’s for 

the Game?’/BBC 

article. 

Analyse 

poems/Article  

Write a 

poem/PEACEAL 

 

War 

Reading BBC 

Article/Shakespeare  

Analyse 

article/Shakespeare 

Creative 

writing/PEEZL 

 

War 

Reading 

Shakespeare/ ‘The 

Soldier’ 

Analyse 

Shakespeare/Poem 

PEACEAL 

 

War 

Focus on skills for 

language paper 2 

(war image 

stimulus). 

Develop planning 

skills for creative 

writing/focus on 

zooming in. 

Write creatively. 

War 

Learning to evaluate 

and re-plan creative 

writing/how to 

structure narratives. 

Use feedback to 

improve creative 

writing/plotting 

structure.  

-  

War 

Read extract from 

‘War Horse’  

Analyse language 

and how the writer 

crafts language.  

Use extract to inspire 

a piece of creative 

writing.  

 

LOTF 

Reading Chapter 1. 

Explore the theme of 

isolation/being 

stranded on a 

desert island and 

the difference 

between 

Utopia/Dystopia.  

Complete a 

comparison 



                                                  
 

  between Utopia 

and Dystopia. 

Write a PEEZL. 

Spring 

Term 2 

LOTF 

Reading Chapter 2. 

Explore the 

character of Piggy.   

-Thinking hard mat. 

LOTF 

Reading Chapter 2. 

Complete a 

comparison of the 

character of Jack 

and Ralph.   

Write a summary of 

the characters/SQI. 

LOTF 

Reading Chapter 3. 

Complete a thinking 

hard mat for 

chapter 3. 

Write a speech. 

LOTF 

Reading Chapter 4. 

Read 

extracts/analyse/qu

otation drills.  

LOTF 

Reading Chapter 5. 

Read extracts on 

Ralph and analyse. 

-PEEZL/write a diary 

entry from the 

perspective of 

Ralph.  

LOTF 

Reading Chapter 6. 

Read an article. 

-Class discussion 

based on the article.  

Write a newspaper 

article reporting on 

the young boys 

stranded on the 

island. 

LOTF 

Reading Chapter 7.  

Read an extract 

about Jack   

Create a character 

summary for Jack. 

Summer 

Term 1 

LOTF 

Reading Chapter 

8/9.  

Read about 

context.   

Complete a chapter 

summary for 

chapter 8. 

LOTF 

Reading Chapter 

10/11.  

Read extracts about 

Piggy. 

Write PEEZL. 

World Around Us  

Read extracts from 

global writers. 

 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

World Around Us 

Read extracts from 

global writers. 

 
This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

World Around Us 

Read extracts from 

global writers. 

 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

World Around Us 

Read extracts from 

global writers. 

 
This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

World Around Us 

Read extracts from 

global writers. 

 
This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

Summer 

Term 2 

World Around Us 

Read extracts from 

global writers. 

 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

World Around Us 

Read extracts from 

global writers. 

 

This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

World Around Us 

Read extracts from 

global writers. 

 
This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

World Around Us 

Read extracts from 

global writers. 

 
This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

World Around Us 

Read extracts from 

global writers. 

 
This scheme is still 

being developed as 

part of our changes 

to the English 

curriculum. 

  

KS3 - Year 9 

 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 

Autumn 

Term 1 

Blood Brothers 

Reviewing 5 types of 

genre 

Reading the 

prologue at the start 

of the play 

Blood Brothers 

Reading from page 

15 – 85 

Complete 

comprehension 

questions 

Analysis of key 

characters  

Blood Brothers 

Watch the plot  

Analysis of themes 

Exam style question 

based on Mrs 

Johnstone 

Blood Brothers 

Drawing similiarities 

and differences 

between Mrs 

Johnstone and Mrs 

Lyons 

Writing a diary entry 

Blood Brothers 

Focus specifically on 

the theme of 

superstition 

Completion of BIG 

questions  

Improving BIG 

questions  

 

Blood Brothers 

Analysis of what 

stereotypes are 

Exploration of 

symbolism and how 

it is referred to in the 

play 

Blood Brothers 

Analysing the 

character of Sammy 

Completion of BIG 

questions (2) 

Debate around 

Mickey and 

Edward’s death 



                                                  
 

Understanding 

contextual factors of 

Liverpool 

 

PEEZL response to 

exam style question 
Attend a live Q&A 

with Willy Russell 

Autumn 

Term 2 

Blood Brothers 

Reviewing how 

mental illness is 

portrayed  

Speech writing 

Decide how to 

choose a question 

Blood Brothers 

Context research on 

Thatcherism 

Exploration of how 

language has been 

portrayed 

End of term 

assessment  

Blood Brothers 

Mind mapping 

Alternative ending 

writing 

Re – cap quiz  

Voices 

Discussion based on 

different cultural 

backgrounds 

Reading and 

analysing ‘Born a 

Crime’ extract 

Practice Q1 on LP1 

Voices  

Completing 

comprehension 

questions 

Analysing structural 

devices 
Discussion based on 

Mother’s decisions 

for their children 

Voices 

Reviewing the 

difference between 

language and 

structural terms 
Extracting interesting 

quotes  
Comparing/ 

contrasting extracts  

Voices 

Complete BIG 

writing questions 
Exploration of Civil 

Rights Movement in 

America  
Improving BIG 

writing questions 

Spring 

Term 1 

Voices 

Planning for writing 
Produce a piece of 

creative writing 
Students analyse 

themselves as 

people 

Voices 

Improving work  

Complete 

comprehension 

questions 

Analyse language in 

extracts 

Voices  

Diary writing 

Self-assessment and 

improvement 

Creating revision 

resources  

Voices  

Dual coding 
Complete BIG 

writing questions 2 
Write a news 

broadcast 

Voices 

Exploring language 

Analysis of structure 
Complete BIG 

writing questions 3 

Voices 

Improve BIG writing 

questions 3 
Short story writing 
Revision 
 

Othello 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Spring 

Term 2 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Summer 

Term 1 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Othello  

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum  
 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Summer 

Term 2 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Here and Now 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

  

 

KS4 - Year 10 LANGUAGE 3 hours a fortnight Scheme of work is still in process as part of our improvements to the curriculum 

 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 



                                                  
 

Autumn 

Term 1 

Short Stories 

‘Lullaby’ 

Decoding and 

inference 

PEEZL 

 

Short Stories 

‘Lullaby’ 

Reciprocal Reading 

of text 

Structure 

SEWSEW 

Short Stories 

‘Lullaby’ 

Structure 

SEWSEW 

Model response 

Short Stories 

Creative Writing 

Drop, zoom, shift, 

end. 

Model response and 

assessment 

Short Stories 

‘Don’t ask Jack’ 

List  

Descriptive 

language 

Short Stories 

‘Don’t ask Jack’ 

Varying sentence in 

description 

List, PEEZL, SEWSEW 

Short Stories 

Magical Realism 

‘The Werewolf’ 

Close reading 

Autumn 

Term 2 

Short Stories 

Impact of language 

Context 

Exam habits 

Short Stories 

‘Flowers’ 

Inference 

Comprehension 

Creative Writing and 

mark schemes 

People, places and 

action 

Paper 1 A01-A04 

Exam strategies  

Characterisation  

Settings 

Effective action 

within texts 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

People, places and 

action 

To be able to read 

for inference and 

Comprehension 

I’m the King of the 

Castle 

by Susan Hill 

(Penguin 1970) 

chapter 3 pages 

30-32 

People, places and 

action 

To be able to read 

for inference and 

Comprehension 

I’m the King of the 

Castle 

by Susan Hill 

(Penguin 1970) 

chapter 3 pages 

30-32 

People, places and 

action 

to understand how 

writers use language 

to achieve effects 

and influence 

readers 

Remarkable 

Creatures 

by Tracy Chevalier 

(Harper Collins 2009) 

chapter 1 “Different 

from all the other 

rocks on the beach” 

People, places and 

action 

to understand how 

writers use language 

to achieve effects 

and influence 

readers 

Remarkable 

Creatures 

by Tracy Chevalier 

(Harper Collins 2009) 

chapter 1 “Different 

from all the other 

rocks on the beach” 

Spring 

Term 1 

People, places and 

action 

to understand how 

writers use language 

to achieve effects & 

influence readers 

Paddy Clarke Ha Ha 

Ha by Roddy Doyle 

(Vintage 1993) 

pages 149-151 

from “We charged 

through on our 

bikes” to “We could 

see in all directions.” 

People, places and 

action 

to understand how 

writers use language 

to achieve effects & 

influence readers 

Paddy Clarke Ha Ha 

Ha by Roddy Doyle 

(Vintage 1993) 

pages 149-151 

from “We charged 

through on our 

bikes” to “We could 

see in all directions.” 

People, places and 

action 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

The Thirty-nine Steps 

by John Buchan 

(Penguin Classics 

1915) 

chapter 6 pages 70-

72 

People, places and 

action 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

The Thirty-nine Steps 

by John Buchan 

(Penguin Classics 

1915) 

chapter 6 pages 70-

72 

People, places and 

action 

Scheme of work is 

still in process as part 

of our improvements 

to the curriculum 

Writing in Wartime 

Studying pre-1900’s 

texts 

 

The Diaries of Nella 

Last Writing in War 

and Peace from 

1943 

 

I see my wife 

coming off the field 

of battle… by Tim 

Dowling 

 

Writing in Wartime 

Studying pre-1900’s 

texts 

 

The Diaries of Nella 

Last Writing in War 

and Peace from 

1943 

 

I see my wife 

coming off the field 

of battle… by Tim 

Dowling 

 

Spring 

Term 2 

Writing in Wartime 

Developing skills to 

write a speech 

successfully 

Rhetorical Devices 

Writing in Wartime 

Developing skills to 

write a speech 

successfully 

Persuasive features 

and structure of 

transactional writing 

Writing in Wartime 

Developing skills to 

successfully create 

leaflets 

Presentational 

Features 

Reading non-fiction 

leaflets from 1900s 

Writing in Wartime 

Developing skills to 

successfully create 

leaflets 

Presentational 

Features 

Reading non-fiction 

leaflets from 1900s 

Writing in Wartime 

Conveying attitudes, 

perspectives 

 

As I Walked Out One 

Midsummer Morning 

by Laurie Lee (1969) 

Writing in Wartime 

Conveying attitudes, 

perspectives 

 

As I Walked Out One 

Midsummer Morning 

by Laurie Lee (1969) 

Story Gateways 

I’m the King of the 

Castle by Susan Hill 

(1970) 

Understand the 

ways in which 

authors 

use the openings of 

stories 



                                                  
 

Summer 

Term 1 

Story Gateways 

I’m the King of the 

Castle by Susan Hill 

(1970) 

Understand the 

ways in which 

authors 

use the openings of 

stories 

Story Gateways  

Paddy Clarke Ha Ha 

Ha by Roddy Doyle 

(1993) 

understand how the 

conventions of 

literary genres may 

be evident in the 

story opening 

Story Gateways 

Paddy Clarke Ha Ha 

Ha by Roddy Doyle 

(1993) 

understand how the 

conventions of 

literary genres may 

be evident in the 

story opening 

Story Gateways 

Bring up the Bodies 

by Hilary Mantel 

(2012) 

understand the 

structural features 

of the passage and 

its place in the 

structure of the 

whole novel 

Story Gateways 

Bring up the Bodies 

by Hilary Mantel 

(2012) 

understand the 

structural features 

of the passage and 

its place in the 

structure of the 

whole novel 

Story Gateways 

The Reluctant 

Fundamentalist by 

Mohsin Hamid (2007) 

make a personal 

response to the 

passage with 

evaluation using 

inference and 

analysis. 

Story Gateways 

The Reluctant 

Fundamentalist by 

Mohsin Hamid (2007) 

make a personal 

response to the 

passage with 

evaluation using 

inference and 

analysis. 

Summer 

Term 2 

Life in the 1800s 

Features of non-

fiction writing  

 

Life in the 1800s 

Pre-19th century 

writing  

Life in the 1800s 

Comprehension 

True/False 

Life in the 1800s 

Purpose, audience 

and style 

 

Life in the 1800s 

Inference 

SQI 

Life in the 1800s 

PEEZL  

Language Analysis 

of Non-Fiction 

Life in the 1800s 

Comparing two 

texts 

PEACEAL 

KS4 - Year 10 LITERATURE 6 hours a fortnight 

 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 

Autumn 

Term 1 

An Inspector Calls 

Understanding the 

exam 

Themes: social 

responsibilityclass 

Stage directions  

Subject to 

curriculum 

improvements 

An Inspector Calls 

Context- Priestley, 

women, class, 

historical events. 

Subject to 

curriculum 

improvements 

An Inspector Calls 

Reading the play 

Character Focus 

Subject to 

curriculum 

improvements  

An Inspector Calls 

Arthur Birling 

Understanding the 

mark schemes 

Socialism and 

Capitalism 

Subject to 

curriculum 

improvements 

An Inspector Calls 

Inspector Goole 

character focus  

Dramatic 

Techniques  

Three Act Structure 

Subject to 

curriculum 

improvements 

An Inspector Calls 

Sybil and Sheila 

Birling  

Language Analysis  

Subject to 

curriculum 

improvements 

An Inspector Calls 

Eric Birling 

Dramatic Devices 

Gerald 

The Presentation of 

men 

Subject to 

curriculum 

improvements 

Autumn 

Term 2 

An Inspector Calls 

Eva Smith 

PEEZL 

Exam responses 

Subject to 

curriculum 

improvements 

 

 

An Inspector Calls 

Act three 

developments and 

use of structural 

devices. 

Subject to 

curriculum 

improvements 

An Inspector Calls 

Significant themes in 

the text. 

Subject to 

curriculum 

improvements 

 

 

 

An Inspector Calls 

Critical Theory 

Marxism and 

Feminism 

End of Unit 

Assessment 

Subject to  

curriculum 

improvements 

Poetry Cluster 1 

Poetic Techniques 

Review 

New Vocabulary 

Ozymandias- story. 

Structure, message, 

themes and 

language. 

 

Poetry Cluster 1 

Ozymandias 

Theme- power 

Romanticism 

Context  

Exam-style questions 

Poetry Cluster 1 

Storm on the Island 

Story, speaker, 

message, themes, 

Structure and 

context 

Allegory 

Spring 

Term 1 

Poetry Cluster 1 

Comparison skills 

PEACEAL 

Planning tables 

Poetry Cluster 1 

Extract from the 

Prelude 

Story, speaker, 

moral, message, 

positive and 

negative ideas. 

Example essay 

Poetry Cluster 1 

Kamikaze 

Stanza breakdown 

Structure, language, 

structure. 

Big Question 

Progress Check 

point  

Poetry Cluster 2 

Poetic Techniques 

Review 

New Vocabulary 

‘War Photographer’ 

story. Structure, 

message, themes 

and language. 

Poetry Cluster 2 

War Photographer 

Theme- power 

Context  

Exam-style questions 

Poetry Cluster 2 

‘Exposure’ 

Story, speaker, 

message, themes, 

Structure and 

context 

 

Poetry Cluster 2 

‘Remains’ 

Comparison skills 

PEACEAL 

Planning tables 



                                                  
 

Spring 

Term 2 

Poetry Cluster 2 

‘COLTB’ 

Story, speaker, 

moral, message, 

positive and 

negative ideas. 

Example essay 

Poetry Cluster 2 

‘Bayonet Charge’ 

Stanza breakdown 

Structure, language, 

structure. Big 

Question Progress 

Check point 2 

Shakespeare- 

Macbeth 

Plot and 

Comprehension  

Timelines and 

sequence of events. 

 

Shakespeare- 

Macbeth 

Significant themes 

Tracking the 

development of 

themes across the 

text. 

Shakespeare- 

Macbeth 

Quotations linked to 

significant themes 

Exam-style questions 

Watch Polanski 

interpretation  

Shakespeare- 

Macbeth Act 1 

Scene 1,2,3,4 

Presentation of the 

Witches 

Theme of conflict  

BUG/ exam habit. 

Shakespeare- 

Macbeth Act 1 

Scene 5,6,7 

Lady Macbeth’s 

power and gender 

roles, patriarchy. 

Exam style questions. 

Summer 

Term 1 

Shakespeare- 

Macbeth 

Act 2 Scene 1, 2, 3 

Macbeth’s soliloquy 

Events following the 

King’s death 

PEEZL/ Example 

exam responses. 

Shakespeare- 

Macbeth 

Act 2 Scene 4 & 5 

Empathic extended 

writing- a letter and 

a diary entry. 

Metaphorical 

language. 

Shakespeare- 

Macbeth 

Act 3 Scene 1- 

Presentation of the 

Witches 

Banquo- focus 

Development of the 

King and Queen’s 

relationship. 

Shakespeare- 

Macbeth 

Act 3 scene 2, 3, 4 

Light and dark 

imagery 

Extended writing- 

from Macduff’s 

perspective. 

Language analysis. 

Shakespeare- 

Macbeth 

Act 4, scene 1 

Language Analysis 

Imagery 

Witches’ prophecies  

Double Entendre 

Shakespeare- 

Macbeth 

Act 4 Scene 2 ,3 ,4 

Shakespeare- 

Macbeth 

Act 5 Sc 1 and 2 

Tragedies. 

Summer 

Term 2 

Shakespeare- 

Macbeth 

Act 5 scenes 3, 5, 7 

& 8 

How does 

Shakespeare 

present the fall of 

Macbeth? 

The ending. 

Shakespeare- 

Macbeth 

Exam habit and 

preparation 

 

 

 

 

 

Poetry Cluster 3 

‘Identity’  

‘Duchess’, 

‘Checking out me 

history, ‘The 

Emigree’ 

Subject to 

curriculum 

improvements 

 

Poetry Cluster 3 

‘Identity’  

‘Duchess’, 

‘Checking out me 

history, ‘The 

Emigree’ 

Subject to 

curriculum 

improvements 

 

Poetry Cluster 3 

‘Identity’  

‘Duchess’, 

‘Checking out me 

history, ‘The 

Emigree’ 

Subject to 

curriculum 

improvements 

 

Poetry Cluster 3 

‘Identity’  

‘Duchess’, 

‘Checking out me 

history, ‘The 

Emigree’ 

Subject to 

curriculum 

improvements 

 

Poetry Cluster 3 

‘Identity’  

‘Duchess’, 

‘Checking out me 

history, ‘The 

Emigree’ 

Subject to 

curriculum 

improvements 

 

KS4 - Year 11 LANGUAGE 4 hours a fortnight 

 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 

Autumn 

Term 1 

Travel Writing  

Read, infer and 

comprehend. 

The Journals of 

Dorothy 

Wordsworth, 1958 

 

Travel Writing  

Read, infer and 

comprehend. 

The Journals of 

Dorothy 

Wordsworth, 1958 

 

Travel Writing  

Extracts from 

American Notes by 

Charles Dickens 

Analysing language 

of pre 19th c. texts 

Travel Writing  

Extracts from 

American Notes by 

Charles Dickens 

Analysing language 

of pre 19th c. texts 

PEEZL 

Travel Writing  

Walking Home by 

Simon Armitage 

Travel Writing  

The Places In 

Between by Rory 

Stewart 

Travel Writing  

Conventions 

Satire and tone 

Purpose, Audience 

and Style 

Autumn 

Term 2 

Travel Writing  

Developing style  

Travel Writing  

Developing style 

Character and 

Perspective 

Subject to 

curriculum 

improvements 

Character and 

Perspective 

Subject to 

curriculum 

improvements 

Character and 

Perspective 

Subject to 

curriculum 

improvements 

Character and 

Perspective 

Subject to 

curriculum 

improvements 

Character and 

Perspective 

Subject to 

curriculum 

improvements 



                                                  
 

Spring 

Term 1 

Character and 

Perspective 

Subject to 

curriculum 

improvements 

Character and 

Perspective 

Subject to 

curriculum 

improvements 

Character and 

Perspective 

Subject to 

curriculum 

improvements 

Just Write  

Creative Writing 

Strategy- drop. 

zoom, shift, end 

Just Write  

Creative Writing 

Strategy- drop. 

zoom, shift, end 

Just Write  

Creative Writing 

Characterisation- 

developing a 

perspective. 

Just Write  

Creative Writing 

Zoom- using 

language for effect 

and with precision 

Spring 

Term 2 

Just Write  

Creative Writing 

Zoom- using 

language for effect 

and with precision 

Just Write  

Transactional writing 

text types- review 

them all and their 

features 

Just Write  

Development of 

ideas including 

planning and 

paragraphs 

Just Write  

Persuasive features 

and rhetorical 

devices.  

Just Write  

Structure- at 

sentence level and 

whole text level 

including discourse 

markers 

Just Write  

Structure- at 

sentence level and 

whole text level 

including discourse 

markers 

Just Write  

Planning ideas, 

proof reading, using 

adventurous 

grammar. 

Summer 

Term 1 

Revision of 

Language Paper in 

full 

Revision of 

Language Paper in 

full 

Revision of 

Language Paper in 

full 

Revision of 

Language Paper in 

full 

Revision of 

Language Paper in 

full 

Revision of 

Language Paper in 

full 

Revision of 

Language Paper in 

full 

Summer 

Term 2 
       

KS4 - Year 11 LITERATURE 5 hours a fortnight 

 Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 

Autumn 

Term 1 

A Christmas 

Carol 

Plot, character 

and 

comprehension 

 

 

A Christmas 

Carol 

Plot, character 

and 

comprehension 

A Christmas 

Carol 

Significant 

themes and 

tracking of 

themes 

Begin cold read 

A Christmas 

Carol 

Cold read 

New Vocabulary 

Making links 

across the text 

A Christmas 

Carol 

Stave 1 key 

extracts 

Presentation of 

Scrooge- 

impressions 

A Christmas 

Carol 

Stave 2 Key 

extracts 

Ghost of 

Christmas Past 

analysis  

A Christmas 

Carol 

Stave 3 key 

extracts  

Ghost of 

Christmas 

Present 

Autumn 

Term 2 

A Christmas 

Carol 

Stave 4 key 

extracts  

Ghost of Yet to 

Come 

Use of language 

for effect 

A Christmas 

Carol 

Stave 5 

Change, 

transformation. 

Structure of the 

novella. 

A Christmas 

Carol 

Key Context 

pertinent to the 

novella. 

How to write 

about context. 

Victorians 

A Christmas 

Carol 

Exam 

preparation and 

habit- example 

responses and 

use of mark 

scheme 

A Christmas 

Carol 

Key characters 

analysis  

A Christmas 

Carol 

Exam questions 

A Christmas 

Carol 

Exam questions 

Spring 

Term 1 

Poetry Cluster 4 

London 

Tissue 

Poppies 

Poetry Cluster 4 

London 

Tissue 

Poppies 

Poetry Cluster 4 

London 

Tissue 

Poppies 

Poetry Cluster 4 

London 

Tissue 

Poppies 

Poetry Cluster 4 

London 

Tissue 

Poppies 

Poetry Cluster 4 

London 

Tissue 

Poppies 

Unseen Poetry 

Strategies  

 



                                                  
 

Subject to 

curriculum 

improvements 

Subject to 

curriculum 

improvements 

Subject to 

curriculum 

improvements 

Subject to 

curriculum 

improvements 

Subject to 

curriculum 

improvements 

Subject to 

curriculum 

improvements 

Story, speaker, 

message,  

 

Spring 

Term 2 

Unseen Poetry 

Strategies  

Structural 

features and 

language 

Unseen Poetry 

Strategies  

Structural 

features and 

language 

Unseen Poetry 

Strategies  

PEACEAL 

Comparison 

Unseen Poetry 

Strategies  

PEACEAL 

Comparison 

Poetry  

Unseen Poetry 

Strategies  

PEACEAL 

Comparison 

Poetry  

 

Revision of Lit 

Paper 1 and 2 

Revision of Lit 

Paper 1 and 2 

Summer 

Term 1 

Revision of Lit 

Paper 1 and 2 

Revision of Lit 

Paper 1 and 2 

Revision of Lit 

Paper 1 and 2 

Revision of Lit 

Paper 1 and 2 

Revision of Lit 

Paper 1 and 2 

Revision of Lit 

Paper 1 and 2 

Revision of Lit 

Paper 1 and 2 

Summer 

Term 2 

       



                                                  
 

How does the Five Year Curriculum Plan meet the ACE curriculum design? 

Ambitious  The curriculum includes a number of literary classics compared to before such as ‘Frankenstein’ and extracts from ‘Jekyll 

and Hyde’ and ‘The Hound of the Baskervilles’ 

 Another Shakespeare text has been added into KS3 (‘Othello’) and the existing Shakespeare play has been moved 

forward from Year 8 to Year 7 to set a higher level of challenge for our youngest learners. 

 The Knowledge books attached to these units will have an extended unit reading list to expand students’ knowledge and 

a number of stretch tasks. 

 We have never sought to cover this volume of content in one curriculum year (10) before – this split of allocations between 

Language and Literature is a ‘first’, with the goal of securing higher outcomes in both subjects.  

 There is a large amount of content to learn – we will need to relentlessly push for recall and retention of this knowledge.  

Challenging  More exposure to pre 19th century texts and the necessary understanding of language and context that comes 

simultaneously with this. 

 The GCSE skills are mapped into the KS3 scheme and spiral upwards to prepare all students to be ready at the start of Year 

10. 

 Tier 2 and Tier 3 vocabulary is embedded in every lesson to aim to reduce word poverty. 

 We have selected texts that are tough either in terms of vocabulary (Macbeth/Romeo and Juliet), grammar (Dickens), or 

theme (An Inspector Calls).  

 The texts selected are challenging – especially A Christmas Carol and Macbeth/Romeo and Juliet – due to their archaic 

vocabulary and writing style, compared to the vernacular of our students.  

 There is a high volume of content to cover – three full texts and fifteen poems – that need to be learned in preparation for 

two closed book examinations 

Engaging  All units now explore a range of text types, reading sources and opportunities for writing whereby before the units focussed 

on one skill repetitively. The units are theme based ‘villains’ or ‘savagery’ for example which will enable pupils to make links 

with ideas across the school and in their wider experiences. Each year group will hopefully have a visit to the theatre or 

such like planned by the KS3 coordinator to continue to foster a love of learning. 

 We have chosen texts with clear and/or identifiable themes, especially though the Power and Conflict poems  

 We have allowed for a level of depth in studying each unit, spending the necessary time to demystify texts where 

necessary, but also allowing us to explore and inspire a love for these texts.  

 We have deliberately chosen texts that we know have an appealing theme or other content – be it war, inequality, 

morality, etc.  

 Opportunity to select Shakespeare play to support engagement on a class by class basis.  

What are the current strengths of the Five Year Curriculum Plan? 

All schemes are front loaded with powerful knowledge and vocabulary. 

Each scheme of learning will provide the opportunity to cover a range of the national curriculum including pre 19th and post 20th century texts, 

reading, writing and oracy and more importantly the plan now covers all areas of the NC, where previously this was not the case. 

The core exam skills and strategies have been mapped upwards to complement the GCSE curriculum. 



                                                  
 

We are aware of schemes of learning where there is still the need for improvement and change and continue to develop our curriculum. 

What specific actions have to be taken in response to the above?  Please consider: 

 Unit sequence changes; 

 Content changes at KS3 and KS4; 

 Modifications to ensure an ACE curriculum design; 

 CPD for teachers in your subject area; 

 Additional research you have to consider as part of this review. 

Direct Instruction to be investigated as an intervention strategy for 2021-22 

Doug Lemov reading strategies – Reading Reconsidered etc.  

Dual Coding theory and the impact behind it based on Oliver Caviglioli’s book 

Advanced Level text guides for new texts to the curriculum provided to all teaching staff 

We need to continue our CPD with Helen Pickering wherever possible to ensure best practice is embedded within the department and remains 

effective over time, in light of any changes to the examinations.  

Engagement with AQA CPD where appropriate 

CPD to support Grade 7+ targeted students  

Content-related CPD for specific texts to develop staff confidence in teaching texts.  

English Departmental CPD Calendar for 2020-21 and moving forwards, supported by time received back in lieu  

Department encouraged to attend/participate in Team English National Conference, ResearchED, etc. where possible.  

Department freed up to participate in PiXL Subject Conferences (October/November 2020 will be digital and free for all attendees).  

 


